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Appendix 1 – Action Research Diary 

Action Research Diary 

Activity 

Learners took part in 3 different activities: 

Activity 1 

The first activity was a spelling test of various words (e.g. ‘totally’, ‘establishment’, 
and ‘pronunciation’). Learners then had to self-assess the words they had correctly 
spelt, and give themselves a score.  

I then introduced the idea of breaking words down into syllables- and learners 
practised doing this with guidance from myself. Learners then re-scored 
themselves by taking the words they had misspelt, and counting how many 
syllables in that word they had spelt correctly.  

Activity 2 

Learners then took part in an activity whereby they had to look for sounds in 
words. We focused on the ‘ea’ sound, and looked at how there are various ways 
this is pronounced in words. Learners were given the words ‘break’, ‘bread’, and 
‘beach’, and had to follow the rules to add words which had the same sound using 
‘ea’.  

Activity 3 

The third activity was a consolidation task, whereby learners were given complex 
words to spell, using the skills they acquired in the first activity (splitting words 
into syllables) to help them reach the correct spelling.  

What did I hope to achieve? 
I hoped for learners to break words down into syllables, and understand how by 
breaking words down into smaller chunks, spelling more complex words isn’t as 
daunting as they first perceive it to be. 

For the ‘follow the rule’ activity, I hoped for learners to be able to correctly identify 
their own errors in spellings, and to be able to apply the ‘ea’ rules for different 
sounds to words they were already familiar with.  

What actually happened? 
Learners were very engaged in the 3 activities. During the first activity, learners 
became familiar with the idea of breaking words down into syllables. When they 
marked their original spelling test, learners were somewhat disappointed when 
they had misspelt words. Upon self-assessment with the syllable activity, learners 
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were then much more motivated when they had only misspelt 1 or 2 syllables of a 
word. 

In the second activity (‘follow the rule’), learners correctly identified the different 
sounds that ‘ea’ words can make. Learners then thought much deeper about other 
words which followed the same rule, and they also corrected themselves when 
they made errors. The most common errors occurred in the ‘break’ rule, where 
learners put words such as ‘make’ and ‘take’. Learners then identified the errors, 
and could explain that they were incorrect because those words did not have ‘ea’ in 
them.  

During the third activity, learners seemed much more confident in attempting the 
complex spellings. Learners were proactively sounding out the words using 
syllables, and then attempting them. Again, learners assessed their own spellings, 
and were asked to tally up their scores based on how many syllables they spelt 
correctly, rather than whole words. Learners then remarked on how even when 
they misspelt a word, it was only by one syllable.  

Did it have the effect I hoped for? 
I was extremely happy with how the learners responded to the tasks, and learners 
were fully engaged throughout. I was particularly pleased with how learners 
seemed much more motivated when they realised that the majority of complex 
words they could spell- and they were ordinarily only misspelling one syllable.  

I was also very happy to see learners sounding out words using their syllables in 
order to spell words correctly, and approaching spellings using an effective 
technique. 

The ‘follow the rule’ activity was also very effective in encouraging students to 
identify their own errors, and being perceptive to rules in spelling. Learners also 
supported each other with this, and there was some light competition in the room 
to see who could get the most words- which was lovely to see.  

How did you use the Toolkit Activity, did you amend or develop the 
activity in any way? 
I used the ‘one-to-many/alternatives for reading’ grapheme activity from the 
Toolkit (page 59, box C) as a basis for activity 2. Learners had to think of all of the 
words they could think of which followed the grapheme rule for each ‘ea’ word.  

What did learner/s think? (Use their comments and feedback). 
Please see attached (below). 
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What next?  (will you adapt the activity for future sessions?) 
In future, I will expand on the activity by using other examples of graphemes from 
the Toolkit (‘ai’, ‘ou’, etc.), and will continue to encourage learners to follow rules to 
help them with spellings. 
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Learner feedback/evidence 
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Action Research Diary 

Activity 

I completed a 1:1 spelling activity with an entry level 3 learner as a starter activity 
in a one-hour session. I put two columns on the board and asked the learner to 
copy them into her book. The column headings were ei and ie. I told the learner we 
would be doing a spelling test using words that have the same sound in them. I 
read each word aloud and asked her to write the spelling under the heading she 
thought it belonged. The words I used were Receive, Either, Believe, Achieve, Piece, 
Thief, Grief and Perceive. 

 

What did I hope to achieve? 
I hoped that for any words the learner failed to spell correctly, the learner would be 
able to identify the correct grapheme (either ei or ie) in each word, and then be 
able to build on this to spell the full word correctly.  

 

 

What actually happened? 
I told the learner we would be doing a spelling test where all of the words have the 
same sound. She said straight away that she did not like doing spelling tests. 
Before writing any spellings, I asked the learner to read the sound on the board 
first to ensure she knew what the sound was, which she said correctly. The learner 
did not understand the meaning of some of the words I read out, such as perceive. 
We had a discussion on the meaning of this word part way through the task, which 
I felt did disrupt the task slightly. The learner completed the task and spelled 3/8 
words correctly. The learner wrote 4 out of the 8 words in the correct column. The 
learner spelt the word receive: riseive. I told her that although the spelling was not 
completely correct, she had put it under the correct heading and I praised her for 
spelling the hardest part of the word correctly. 

 

Here are the answers given by the learner for this task:  
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Did it have the effect I hoped for? 
Although the learner only spelled 3 out of the 8 words correctly, it really helped to 
be able to praise the learner on having one more spelling under the correct 
heading. I was also able to show her that for the word ‘piece’ she had the correct 
sound but just the wrong ‘ei’ spelling. This felt like a much more positive way to 
end the task than a usual spelling task, as I was able to show her that she was 
closer to spelling some words correctly than she first thought. 

 

What did learner/s think? (Use their comments and feedback). 
I asked the learner to write some brief feedback straight after the task (see below). 
The learner said that she was ‘chuffed’ to have been able to spell the word ‘either’ 
and that it helped to have part of the words already there.  
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What next?  (will you adapt the activity for future sessions?) 
I will definitely try this task again using different sounds such as ‘ee’ and ‘ea’ and 
‘cion’ and ‘tion’. One of the words I gave the learner was slightly too complex and 
we had to discuss the meaning of the word during the task, which may have 
confused her slightly and another learner could easily disengage from the task 
after that. Next time I will aim to use simpler words that she is more likely to 
understand are more commonly used, and build up to using more complex words. 

Instead of doing the task as a starter task, I could also incorporate a spelling task 
into a main task, where the meanings of the words have already been discussed 
prior to completing the spelling test. 

In future, I will aim to refer to similar tasks as a spelling task as opposed to a 
spelling test, as this terminology seemed to alarm the learner from the beginning. 

Any other comments? 
I felt this was a much more structured way to do a spelling task as it was broken 
down into 3 parts, Firstly, could she say the sound correctly? Secondly, could she 
put the words under the correct heading? Thirdly, could she spell the words 
correctly? 

 

  


