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Appendix 4 – Volunteer reflections 
Reflection. Lessons on  18.10. 2019 Friday: 9.30- 10.30am  

Re: Entry 3 Spelling Club 18.10.19 9.30 – 10-30am. 

Hi, 

I agree with Sam and her comments that the lesson went well – and also that we can 
probably take only one more person in the group. Since the aim is to make students 
feel able and confident, for an individual learner to address a large group can be 
intimidating and may inhibit progress. As long as the group does not extend beyond 
6, creating a plan/structure where the learners occasionally work in pairs, could also 
help increase confidence and participation.  

With Sam’s guidance and using her lesson plans, I am happy to take the next Entry 3 
class, 9.30-10.30am,on 1st November after the half-term break. However, it is good to 
know that if a new group has by then been organised, Sam is prepared to attend and 
help facilitate this class. 

I support Sam’s idea that it would be good for students – as well as me! – for us to 
establish a routine they can recognize and feel comfortable with. I also think that 
such a routine, if used imaginatively with post-its, whiteboards, headlines to read out 
etc, in order to maintain interest and provide realistic challenges, will enhance 
learning.  

Reflections. 

• Starting the class with a recap, focusing on the ‘ea’ digraph and the different 
sounds/phones it makes within different words, I felt was a good start to the 
class. K especially responded to the task to create a table of different ‘ea’ 
sounds. But the others – O, V and E - joined in and Sam demonstrated how one 
sound [the long ee] was the most common phoneme for ‘ea’ words. This focus on 
commonality contributed to the one-to-many idea at the heart of this phonics 
toolkit.1 

• Throughout the class, Sam was good at identifying the needs of different learners 
and responding accordingly. She asked K to spell more complex words, such as 
‘treasure’ and ‘measure’. Sam also asked Z what sort of verb ‘learnt’ was, knowing 
Z knew it was an irregular verb, and this helped bring her into the class and feel 
involved. Sam also showed how long words such as ‘employment’ could be 
broken down. 

• Because E and V were not in the first class, they took longer to focus on the main 
idea in Post-16 Phonics about concentrating on parts of words and sounds and 
how understanding these opened up vocabulary and helped spelling. E was by 
the end of the class, still at the stage of thinking she could not spell rather than 

 

1 Post-16  Phonics Toolkit, Chp 7, One-to-Many 
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asking how certain sounds in words, eg. ight, our, er, ar, could be spelt. Providing 
a detailed recap on the theory is difficult in these circumstances, since one does 
not want to hold back or irritate others. Maybe a quick example of the core idea 
might help. Or getting one student to explain to another the main idea as they 
worked in pairs on another task, might be another option.2 

• I led on differentiating between au/aw and used the whiteboard to show the 
different 3spellings of the same sound/phoneme. I found a context had to be 
used for some of the words – eg for ‘raw’, which could also be spelled ‘roar’, or 
‘pause’ which could be spelled ‘paws’. But most of the learners spelt these 
accurately.  ‘August’ proved a problem for E and O tended to add an ‘e’ to ‘raw’ 
and ‘saw’ until Sam intervened to say that the FIRST spelling of a word is often 
correct and having ‘second thoughts’ usually produced mistakes. Sam also 
focused on the word ’because’ and usefully broke it down, introducing it as one of 
the most difficult words to spell – which I thought was a good approach. 

• During the reading section from the booklet ‘Laughter’, various tricky words were 
discussed, such as ‘learnt’ and ‘laughter’. O especially liked the reading, but 
perhaps continued too long and disrupted the dynamics of the group a little. As 
Sam notes, O’s pronouncement sometimes needed help. Focusing on the 
graphene/phoneme connection in vocabulary, rather than correcting individual 
words, may help this.4 

• For homework, Sam provided Word Search exercises specialising in aw words. I 
had to explain to O how these worked and that the answers were on the back. It 
might have been useful, for some of the learners at least, to not assume students 
knew how Word Search works. Demonstrating how ONE of the words could be 
found in the block of letters on the sheet, may have helped. 

• The class was very well planned/structured, the learners worked well together 
and enjoyed being in the group. This sense of being part of a friendly class I think 
could be developed further in conjunction with applying a routine - which may 
well settle the learners and reduce any initial anxieties they may possess. 

 
 

  

 

2 Post-16  Phonics Toolkit, Chp 5, Essential Concepts 
3 Post-16  Phonics Toolkit, Chp 7, One-to-Many 
4 Post-16 Toolkit, Chp 1.3, Principles & Practices 
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Reflection. Lessons on 15.11.2019 Friday: 9.30- 10.30am and 11.00- 12.00am. 

1.Literacy Class Entry 3. 9.30 -10.30am. 

Learners: E, O, K 

• Due to a technical error, I did not receive Sam’s preparations for both classes 
until Friday, and Sam was not in college to lead the classes. So, I used hurriedly 
made plans I had made a home Thursday evening based on former plans and the 
post-16 phonics toolkit.  

• I began the class with a recap of last week focusing on the long ‘a’ sound spelt 
‘eigh’ and ‘ey’.5 I asked the learners to provide examples from last week’s reading. 
E was quicker responding and understanding the task. Last week’s 
reading/exercises were shown to K and he quickly comprehended the context 
and provided examples as did O too. 

• I used the useful table of spelling options for Vowels provided by Gigi to explain 
further the phonics method of one-to-many and show what we had already 
covered. 

• Using an example in the phonics toolkit6 I asked the learners to consider a menu 
of ingredients for tomato/vegetable soup and wrote up the different words they 
suggested: eg tomatoes, onions, potatoes, olive oil etc. Using these words and 
others I then asked them to make up their own menus and this led to the 
discussion of how certain words were spelt and their similarities. K was quick 
here and we discussed the connections between roast and toast and O asked 
about the difference between pea soup and peas.  

• The general discussion and personal involvement of the learners was high and I 
felt this helped consolidate the group. The learners read out their menus and this 
led to further questions and comments. 

• I then used some of the culinary terms to return to vowel sounds and focused on 
the long ‘e’ sound, eg beef and pea and this led to other words such as heel and 
deal.7 

• To increase more involvement the learners then wrote two sentences – each one 
using a different long ‘e’ spelling (grapheme) – using the words we had 
discussed. This task was undertaken and each learner was able to devise two 
sentences. Both K and E wrote one of their sentences up on the whiteboard. 

• When asked to differentiate between a long ‘e’ sound and a long ‘a’ in one 
sentence, O confused the long ‘a’ sound of ‘today’ with ‘deal ’in the sentence ‘I 
made a deal today,’ suggesting ‘deal’ and ‘today’ sounded the same. I once again 
suggested she focus on SAYING the word to herself or out loud, rather than 

 

5 Post-16 Toolkit, Chp 7, One-to-Many 
6 Post-16 Phonics Toolkit, Chp 3.2, Case Study and Chp 8, Spelling 
7 Post-16 Phonics Toolkit, Chp 7, One-to-Many 
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looking at the text and guessing. A repetition of the one-to-many principle and on 
the table of the Vowel sounds I think helped clarify the issue.8 

• Due to the various discussions we had little time for reading. E said she had not 
finished reading the extract ‘The Golden Age of Cinema’ which Sam had provided. 
So I suggested that for homework they work on finishing the piece and now 
underline all words containing a long ‘e’ sounds as well as long ‘a’ sound. I also 
handed out my own versions of Wordsearch to the learners since these were 
liked, especially by E. These were run on different subjects, rather than vowel 
sounds, eg aw and ay, but I hoped would still be useful. 

• O sadly said she would not be attending anymore due to a family bereavement 
and that she was returning to Jamaica but may return to the UK in the new year. 

 

  

 

8 Post-16 Toolkit, Chp 7, One-to-Many and Chp 1.3 Principles and Practices 
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2. Literacy Class Entry 1. 11.00 – 12.00am. 

Learners: S, P and T 

• For this class I used the resources and small white boards Sam had left with 
Reception, though at the time I did not know they contained the lesson plans and 
exercises. I have now left the file and whiteboards in the bottom of the large 
book-case opposite the door of Room 1 – accessed via the Computer Room 

• I had received the email from Gigi which suggested Q would be joining the class. 
Instead P and T turned up and both afterwards registered with Sean [I think] in the 
Computer room. Both had the time wrong or had travel problems so arrived late. I 
did not do a personal profile of the educational background of P and T, as Sam 
had done for S, and she may want to do this next week. 

• Again, I used my own quickly compiled plans for this class and began by focusing 
on further simple cvc words using the vowels u and o, and then showing how 
these words could make larger words. Eg funny and sunshine. S is picking this up 
and becoming more confident.9 

• Explaining again, to all three, the cvc format and going through the vowels and 
consonants of the alphabet helped the students understand how the words 
worked. P was quick at identifying the difference and is alert and attentive. She 
says her English spelling/reading is not good, though she showed me that she 
had taken some rudimentary lessons in German. T needed a little more time to 
feel involved and be willing to participate which she did in the end. 

• I used the white boards and the word ‘dentist’ to show how small words could be 
contained in larger ones and because S enjoyed the task last week. She and P 
especially responded to the exercise making other words such as den, tent, is.10 

• We then focused on reading the text message S had to read for an ESOL exercise 
and had difficulties with. Last week I said we would try and cover this. I had typed 
this out and we all discussed the words, pronunciation and the questions. This 
led to how simple words sounded the same, but in different contexts were spelt 
differently eg. meat and meet, and to more joint discussions. 

• I had printed out another story from ‘Readwell Road’ called ‘Jim and Nan’, but 
there was no time to go over this, and I suggested S take it home to read for 
homework. 

• Although the lesson was not as well-planned as it should have been, the three 
students I think worked well together and generously exchanged both knowledge 
and questions with each other. Both P and T were happy to formally register for 
the course. 

  

 

9 Post-16 Toolkit, Chp 6, Basic Code Plus and Appendix 5 for a short vowel u activity 
10 An alternative version of the activity in Post-16 Toolkit, Chp 6, Box A 
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Reflection. Lessons on 7.2.2020  Friday: 10.00 – 11.00  & 11.15 – 12.15pm. 

1.Literacy Class Entry 3. 10.00 – 11.00.  Spelling Club – ES19/7875. 

Learners: L, Q, E, R 

• R who usually comes to the second class [Entry 1] came to this class because of 
a doctor’s appointment conflicting with the later time. This showed his 
commitment and Sam worked with him while I worked with the others. 

• The class began reading a text focusing on the ‘ou/ow’ spellings and that the 
same sound could be spelt in different ways. 11 It was now apparent which 
exercises worked best with the group and using a text with words focusing on a 
specific sound and asking learners to underline these words while the text is read 
has proved particularly useful. 12 

• By this stage in the course, learners understand what is required and the task is 
helpful since it involves reading, comprehension and identifying accurate spelling 
via sound. Next, by placing the ‘ou/ow’ words in separate columns learners need 
to return to the words and once again consider how they function and are spelt. 

• Asking learners to spell some of these words using whiteboards, also shown the 
need for repetition here and direct involvement. This often produces results 
learners find satisfying. E was particularly good at spelling the ‘ou/ow’ words, 
though Q took a little more time to realise how the system worked, assuming it 
was more complicated than it was. L also took a little more time. But using the 
grapheme ‘ou/ow’ as the CENTRE of each word and then building around this, eg 
‘ow’ turning into ‘brown’, or ‘ou’ into ‘cloud’ made the learners feel in control. 

• The progression from reading to spelling chosen words on whiteboards shows 
how different forms of learning are required for the information to be understood, 
internalised and used with confidence. 

• The gap-fill exercise where provided ou/ow words had to be selected accurately 
to complete sentences encouraged learners to think about the meanings of the 
words as well as how they were spelt. All needed a little encouragement and 
again if learners were encouraged to speak the sentences involved, they were 
more likely to select the right word. Eg. ‘My friend lives in south Tottenham’ rather 
than ‘My friend lives in house Tottenham.13 

• The class also discussed how the Spelling Club could develop and continue, but 
that it must end or alter in some way after half-term. Over the course learners 
kept returning to the class and were aware that to improve they needed to focus 
on reading and identifying how words are constructed, during the intervening 
week.  

• All wanted the club to continue and took away reading material with them to use. 

 

11 Post-16 Toolkit, Chp 7, One-to-Many 
12 See appendix 5 for an example of this.  
13 Post-16 Toolkit, Chp 5, Essential Concepts – Graphemes represent speech sounds 
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2. Literacy Class Entry 1. 11.15 – 1215pm.  Spelling Club - ES19/8092  

Learners: B and S14 

• T was not able to make the class, but did drop-in and inform Sam. 

• Sam again focused on the ou/ow grapheme, using the worksheet, but at a more 
simple and slower level. 

• The reading of the text was more difficult for B and S, than the Entry 3 group, and 
certain individual words caused problems eg, spacious, enormous and frowns. 
But S had written words in her notebook from past lessons which had caused 
problems and which were also connected by sound, and she used these in 
present lessons to help her. She also added to these lists and so could refer to 
them and this has been largely responsible for her progress. 

• Sam complemented S on her personal work and methods and encouraged B to 
do something similar since 1hr a week on this course without additional 
involvement would not be enough to improve his reading/spelling skills. 

• The interest of the learners in the ‘ou/ow’ sound could be seen in questions which 
showed the alignment between cloud, crown, clown and crowd. 

• After going over these words and others, the learners were them asked to spell 
on whiteboards particular words we had discussed and read. They were aided by 
being told beforehand that the word was an OU word or an OW word. The gap 
between being able to say a word and then spell it could be seen when B 
demonstrated difficulty in spelling a word we had just discussed and was written 
on the main white-board. However, once given a little time and space to consider 
how the words were spelt, he managed to spell the words accurately.  

• S was quicker at this task, but as Sam pointed out, she had now attended about a 
dozen classes, while B had only been to a handful or less. 

• The class ended via the game/quiz Word-Bingo. B needed a little help in 
identifying words spoken to the ones written on his card – which again all 
focused on ou/ow words. 

• S’s commitment to the course could be seen in the industrious way she had 
written down lists of words in her notebook; and B’s commitment was evident 
when he opened up about former problems and asking if using material allocated 
to his daughter who has certain medical issues, was appropriate. Sam supported 
B and said it was fine to use such material, but that this class was for adults and 
we were trying to focus on material specifically designed for adults. 

• From the comments made by all learners from both groups, it was evident they 
were committed to the course and would feel abandoned and unsupported in 
their quest to improve their English language skills if the classes ended, as they 
knew was now a possibility. 

 

14 See Case Studies B and S for more about these learners.   


