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Case Study 1 – Project Lead, Tutor and ATLC 
My multiple roles as advanced teaching and learning coach, teacher and project 
lead/researcher 

Background 
I am a teacher educator although my first subject is ESOL. I currently teach 
generic (Cert Ed/PGCE) and ESOL (CELTA) teacher education courses. I am also 
an Advanced Teaching and Learning Coach (ATLC) with cross college 
responsibility for supporting teaching and learning. This year I have worked with a 
team from the Learning Resource Centre (LRC) to develop, promote and evaluate 
a cross college study skills VLE page and I’ve been the lead for the OTLA6 project. 

I got involved in this project due to a number of factors. Firstly, there was a re-
structure within the college which meant that the person, Corrine (Case Study 7), 
who had been my line manager for my teaching role was now also my line 
manager as ATLC and the line manager for the LRC team. Previously Corrine had 
managed the Access to HE department and during this time I updated and 
delivered the study skills units, therefore she was aware of my interest in the 
subject and the issues curriculum staff had in delivering these. Secondly, working 
with the LRC staff, Corrine became aware of the outdated cross-college resources 
and when projects were being discussed with the LRC team Lisa (Case Study 2), 
my co-lead on this project, volunteered to be part of the study skills project. 
Corrine then asked me, in my role as ATLC, to join the team and it was at this point 
that I became aware of the OTLA6 project and submitted the proposal.   

This case study will outline how this project has impacted on these three roles: an 
ATLC, a teacher and a researcher. 

The perspective of the ATLC 
I have really enjoyed working with the LRC staff and getting to know a little more 
about their roles within the college. I think we’ve all worked really well together as 
a team, we’ve been clear about what we want to achieve, honest about the barriers 
we face and creative in ways we think we can overcome these barriers.  

As the ‘curriculum’ member of the team, my role was to make use of my 
connections with my fellow ATLCs and the tutors & curriculum teams I work with. 
However, I have been both frustrated and perturbed by the limited success of 
these ‘formal’ channels of communication, and pleasantly surprised by the 
successes of ‘chance’ discussions. E-communications have been the least 
successful. I have sent emails to the ATLC team asking them to forward this on 
their curriculum teams; I have sent the same email to the curriculum areas I 
support; messages have gone out to Curriculum Area Managers (CAMs); 
messages through marketing via our internal comms network; and I have written a 
blog post. Yet, when meeting people face to face it was clear they didn’t know 
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about the project, showing they have either not read, or not remembered reading 
these emails and messages.  

Face to face meeting have been much more successful, but again these have 
been a mixture of ‘formal’ channels and ‘chance’ discussions. For example, I 
attended the team meeting for two curriculum areas and in both these meetings 
the L3 tutors agreed to present the resource to their students and these have been 
valuable sources of student feedback. Examples of ‘chance’ outcomes include 
meeting with one tutor in relation to a classroom observation. She recommended I 
contact the L3 tutor, and he agreed to present the resource to his students, and we 
gained some valuable feedback. Another example includes overhearing 
conversations in an office in relation to struggles in supporting students using the 
new Office 365 software. I reported this to the project team and a new section 
was added to the VLE with resource for both staff and students.  

Other ‘chance’ discussions resulted in a section titled ‘Getting ready for HE’. This 
came about due to a combination of factors. First, I sit in the Access to HE office 
so I am aware of the looming UCAS deadline and students starting to get interview 
invites. Secondly, at a meeting it was mentioned that there were some new 
resources available from the Blended Learning Consortium (BLC) on applying to 
HE. When Lisa and I met she mentioned these resources. I got quite excited 
because they were so timely, and these were added to the VLE page by the end of 
the week. This provided us with another opportunity to promote the resource.  
This example also demonstrates the blurring of my roles. I was meeting Lisa 
within my capacity as ATLC. She was in the meeting in her capacity as LRC 
librarian for construction. Yet it was because of my role as a teacher and Lisa’s 
involvement in the project that we were able identify and resolve the gap in 
resources on FE students applying for HE.  

Another example of where my roles as ATLC and tutor created a chain reaction of 
events is when I met with one of my trainee teachers and her mentor. It was at this 
meeting that we found out that the online LRC inductions had been misinterpreted 
to mean that that LRC librarians were no longer offering support in curriculum 
teams. I fed this back to the team and from this Lisa developed a ‘Supporting 
Curriculum’ document and the LRC librarian for science met with the tutor to 
support with an assignment that needed students to be accessing journal 
resources.  

My perspective as a Teacher 
I feel that I have an excellent relationship with my subject LRC librarian and she 
adapts her support to meet the needs of each of my courses. On the CELTA, she 
first met my trainees during the session on Office 365. For the PGCE group she 
joined us on the visit to the University library. For the L5 Observation of T&L 
course, she led a session on the digital resources available through the LRC. She 
is my first point of contact for issues that I have with resources. For example, 
there has been issues this year with some of the CELTA resources and she has 
investigated possible solutions to these issues. For the L5 Observation of T&L 
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course, I sent her the reading list and she regularly updated me on when these 
resources were available in the LRC. She is a member of my course Yammer 
groups and I regularly recommend my trainees to see her if they need any support 
with academic skills (see Case Study 3).  

A key change in my practice in response to this project has been that working with 
the LRC staff has raised my awareness of the need to support students in 
developing a search strategy. I adapted their session on this topic (Appendix 1) 
and this fitted well with the new L5 Observation of T&L course. One of my 
favourite activities at the beginning of a lesson is to draw on prior knowledge 
through a group brainstorm activity, ‘you have three minutes to write down words 
and phrases relating to xxxxx topic’. Seeing the session plan from Lisa I saw 
immediately how I could build on this activity and make explicit links to the words 
and phrases they can use to build their search strategy. I then linked this activity to 
the visit from my subject librarian, so that the students had a list of search terms 
available to explore the digital databases and start their research for the upcoming 
assignment. The submissions for this assignment have been very strong. It is 
clear that I set the expectations that a L5 assignment needs to make explicit 
reference to the wider literature.  

I’ve adapted this session further for my Cert Ed/PGCE group. I have had to be 
mindful about when to introduce this as there are so many things to cover 
throughout the year, however, when we have come to the sessions on reviewing 
learning theory I feel that it fits perfectly. Trainees need to deliver a presentation 
on a chosen learning theory and I have always asked them to conclude their 
presentation by evaluating the resources they used when researching. This year I 
added an additional element to this, and I asked them to evaluate their search 
strategy and the resulting resources used during their research.  

My role as a researcher 
This hasn’t been my first practitioner-research project that I’ve undertaken, so of 
course I was always conscious of this aspect of the role and I strived throughout 
the project to consider where the evidence would come from to support our 
findings. Yet this, along with engaging with the wider literature on the topic, has 
been the most challenging aspect of this project. We have gathered a lot of data 
from the project. There is the naturally occurring data, such as the minutes from 
the meetings I’ve attended and our project team meetings and there is statistical 
data from the VLE page in terms of usage. The largest amount of data has come 
from the feedback forms from the students, and this data shows the dual nature 
of ‘action’ and ‘research’. We have used this data to inform changes to both the 
VLE page itself and to other aspects of the LRC role as well as to inform the 
findings of the project. What has been particularly challenging is what to do with 
this data, finding the stories within it. There is the ‘official’ report to be written, 
which has a clear structure, and these case studies sitting behind it.  

The case studies are potentially the most interesting aspects of the study. I have 
found it very useful to write this, to be allowed the time to think and reflect on the 
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project as a whole. It has been useful to be able to recognise the three roles I have 
had and to reflect on how they are distinct but overlap.  

I hope this case study represents the challenges of engaging in practitioner-
research within FE, but how with the support and guidance of the fabulous people 
from CCConsultancy; the well thought out structure of the program; the time and 
space provided through the meetings; and the funding the project has been given 
a level of legitimacy that it may not have achieved without it. While the funded 
project may be coming to an end, the project itself certainly isn’t. In fact, as the 
deadline for this written report looms there is suddenly an increased interest from 
CAMs which has opened up opportunities for the LRC staff to meet with CAMs to 
talk about the project, the resource and their wider role in support curriculum 
teams. It is just these kind of links we were aiming to create at the start of the 
project, so as one chapter of the project ends, another one begins.  

 

  


