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Appendix 4 – Teacher Reflections 

Teacher A 
I think the OTLA project has helped me to consider building resilience and 
positivity towards learning in a more deliberate way. Deliberately thinking about 
how to teach resilience and creating a positive mindset towards 
learning/education within lessons has had quite a personal impact on me. I 
consider my teaching style to be quite energetic and I consciously think about 
promoting positivity and believe my attitude has an impact on my learners.  
Being a teacher means typically having a certain level of resilience and a 
positive attitude towards education and learning isn’t negotiable. However, I do 
think I have noticed a slight change in my delivery style especially in my adult 
classes. I feel I now see how the learning journey for a student something isn’t 
to be completed as simply individuals but rather it is a shared journey between 
the individuals in the group and the teacher. Really working together to achieve, 
rather than as individuals, sharing mistakes, lessons, achievements and 
experiences in an open way, in a safe space, can have an incredibly positive 
impact on the learning environment. Some discussions have led to this being 
felt in a tangible way and I think this has influenced a change in the way I teach/ 
view adult learning.  

The project has also had a positive impact on me personally. Some of the tasks 
and topics have actually challenged my own thought processes/attitudes and 
opinions about life generally. It has helped me to have some small realisations 
about the way in which I think about mistakes, adapting to change and being 
resilient to life’s challenges in general.  Listening to the voices, attitudes and 
experiences of my students, especially some of the older learners, has been a 
really humbling and eye-opening (revealing) experience. 

Whilst the project made me consider how activities could be delivered within/ as 
part of the lesson, I was also really keen to keep the activities as natural as 
possible-by this I mean, I didn’t want the activities to overtake the lessons or 
become a separate part of the lesson or ‘instead’ of English work. I think that 
trying to keep the activities ‘natural’ could have been a weakness in terms of the 
students not being fully aware of the project and the reason behind some of the 
activities or discussions. Even though I feel the discussions/ activities around 
resilience have had a positive impact, I think that the students could have been 
made to consider the impact of this if I had used the project’s terms more 
frequently/ given more exposure to the project in the lesson.  

Most of the activities I chose to do were discussion based and this really 
worked with my adult learners as maturity and life-experience meant that they 
had lots to say and thoughts/ ideas could be challenged.  I think with younger 
learners the tasks might need to be more structured to glean more success.  
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Another weakness for me was that I didn’t always consistently include the 
mindset activities in every lesson. Occasionally I forgot to include an activity 
during planning and at other times I didn’t prioritise the activity in the lesson and 
deliberately chose to leave it out. I think time constraints and the pressure of 
delivering a packed curriculum meant that the coverage of an English skill took 
overall priority for me.  

I was more inclined to leave the activities out with my younger cohorts as often 
tasks unrelated specifically to ‘English’ can take up more time than planned for. 
Younger students sometimes prefer a distraction to their English work so will 
focus more on an alternative task in the lesson. This said, I think perhaps it 
could have been down to my choice in activity and if I’d chosen more ‘structured’ 
tasks then I could have had more success. This is something I will think about in 
future planning/delivery.   
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Teacher B 
I feel like the resilience/ mindsets learning project has had a great impact on me 
as a practitioner. I feel like it has made me stop and think more about how to 
combat issues with motivation in my classes. I have now actively planned 
activities into my lessons rather than it being sporadic and impromptu. 

I feel like it has made me think about my motivation as a teacher and has helped 
me to plan more effective lessons. I have used this as a way to talk to my 
students and get to know more about them. I have also seen it improve 
relationships between me and my students as it made me seem ‘more human’ 
and see that I need help with motivation and resilience in my life.  

It has also come as a welcome break sometimes. As lessons are 3 hours long, 
having time to think, reflect and make changes to how I feel about things has 
really helped in terms of having a task to look forward to for me and the 
students. It has meant that we can share issues we have as people can be 
brought out and talked about in a safe space.  

My strengths in the project:  

Being able to talk to the students about their lives and feelings has been a real 
opportunity.  

My weakness is that in some classes, I haven’t done it every week and it has 
become an afterthought. This has usually happened where the class hasn’t 
finished their work and I have chosen their English task over the mind set task. 
In hindsight, I should have worked on their mindset as it would have probably 
helped their English work in the long run.  

Another weakness is that in some classes I haven’t talked about the activity as 
being a mindset task. I have just integrated them into the lesson. I think this has 
meant that the students haven’t realised what they were doing and therefore 
hasn’t helped with them thinking about how they think.  

I need to adjust the types of activities for some learners and almost differentiate 
the tasks. Some more tasks based in mental health would also be welcome in 
my classes.  
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Teacher C 

The impact on me as a practitioner has actually been quite negative. Whereas 
previously I would freely discuss the theory of fixed and growth mindsets with 
individual students who have their own barriers, this year I haven’t done this as 
much. As I felt out of my depth and like I was unable to discuss positive 
mindsets in whole class situations, I lost confidence discussing this at all. Not 
only have I not pursued the mindset project, I have also taken a step back from 
my personal informal approach to challenging fixed or negative mindsets with 
individuals. 

The weakness for me has been my own confidence. As explained in my ‘case 
study’, I did not feel equipped to deal with challenges from my students when I 
tried to engage them in activities. I found I was unable to explain the relevance 
of having a positive mindset to classes of 20+ third year male students who 
have had a consistently bad experience of English. It seemed more important to 
build positive relationships with the students before I could even teach them 
English, never mind starting to work on their mindsets. So, my weakness was my 
own confidence and my inability to engage students with the activities as I did 
not show them how important or valuable the activities were. I had no strengths 
as I did not continue with the activities. 

I need to completely adjust my own mindset to support my students. By not 
giving my students the opportunity to take part in the activities, I have not 
addressed their negative mindsets. This could mean my students this year have 
not had as positive an experience as others being taught in college, giving them 
an inferior education when compared to others. 

I do not have any students to include for this question so I have included my 
response to the previous request for case studies: 

I attempted the initial assessment and the first mindset activity (where do you 
see yourself in 5 years?) with all my classes. After that I didn’t return to any 
mindset activities with my 16-19 classes. I did start the process with my adult 
functional skills class after October half term. With them, we completed the 
initial assessment, where do you see yourself in 5 years, a discussion about 
mindfulness and a homework project where students completed a 5 minute 
mindfulness activity of their own and shared it with the class the following week. 

Confidence is a huge problem for many of my students. 16-19 students often 
feel frustrated at the process of re-sitting, sometimes for the third or fourth time. 
They convince themselves that they are not able to ‘pass’ the exam and have a 
negative view of the process. I hoped that working explicitly on mindset would 
help them to feel more positive towards their learning and progress. I also 
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hoped they would be able to focus more on the progress they had made rather 
than the grade at the end of the year. 

For adults, confidence is still low but for different reasons. The majority of 
students in my class are ESOL students so lack confidence in their general 
English skills. They are also struggling with returning to education as adults. I 
hoped the mindset activities would help them build resilience and also to 
understand how important it is to reflect on their successes and remind 
themselves of why they are doing this qualification. 

Overall, I did not find this process effective with my 16-19 year olds. This was 
not because of the activities but rather my delivery and the way the students 
responded. I found some resistance to the activities in the first couple of weeks 
from large groups of male students. They did not want to work on things like 
their mindset, especially in classes of 20-28 other boys. There were many 
questions raised about why we were doing it and what the point was in every 
single class. I very quickly felt out of my depth and found it difficult to answer 
these questions. Although I believe a positive mindset and building resilience 
are essential to a successful education, I found I could not articulate this to a 
large group of plumbers or electrical engineers who didn’t even know me yet. 
Rather than present more barriers between us, I chose to leave the mindset 
activities behind. I considered re-starting them again later in the year but have 
decided not to. The main reason for this is my own confidence. I do not feel 
qualified to talk about positive mindsets and resilience in a convincing and 
meaningful way to whole groups who are already resistant. 

With my adult students, I have had more success. They are open to the activities 
and have used the discussions as a way to bond as a group. I will continue after 
Christmas to work on these activities and hopefully the class will continue to 
engage. As yet, I cannot say whether this has had an impact on their personal 
growth, resilience and approach to learning. We have only completed four 
activities and it would be too early to say. But based on student reactions, it is a 
part of the lesson that they enjoy and respond well to. 
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Teacher D 
The OTLA project has had a significant impact upon my own thoughts about 
what it is like to be a student resitting GCSE English. However, I feel that this 
impact can only be analysed through two separate areas. That of the 16 to 19 
year old and the adult learning provision.  

I6 to 19 year olds often fail to recognise the value of possessing GCSE English, 
either because they feel they simply can’t do it because they have already failed; 
some of them on more than one occasion, or due to the fact that they were told 
in schools that they lacked the capability and received a negative experience in 
school. This is demoralising both for the student, who must actively engage with 
a new environment and new teachers; and for the practitioner who must then 
encourage and motivate a learner who has failed. 

As regards the adult learner; some learners come back into education to redo 
their qualifications as they realise it is very difficult to progress in their present 
employment; some return because they require qualifications for university; and 
some return, simply, for personal endeavour.  

One thing is certain, unless the student, from both divisions is extremely 
motivated, it is fair to say that they lack significant resilience in the classroom 
environment. As far as I, as a practitioner, is concerned, the OTLA project has 
made me realise that the above comments are crucial to consider when 
attempting to motivate. I have realised, especially with younger learners, that, 
although empathy maybe difficult, sympathy is an essential consideration. I 
need to fully appreciate the difficulties in motivation that they feel. When 
discussing some of the tasks involved with the project, some students will open 
up and express reasons for their lack of incentive and often they need 
inspiration on a different level. Indeed, with one of the tasks (Distraction) some 
students began to assess the fact that they were much more intelligent than 
they realised. I feel that, rather than learners accepting failure, a small glimmer 
of recognition of their own personal intelligence, in some cases, displays small 
levels of progression and this in return lifts the teacher.  

As for adult learners, confidence is essential and the absence of it is common. 
The OTLA project has been vital in reversing this negativity. In my adult F/S 
class we begin every session with a discussion on the ‘C’ word where I 
encourage self-confidence and try to inspire confidence. This has definitely had 
a positive impact on this class and progression has been made. One key 
difference between these students and the 16 to 19 year olds is that adults want 
to achieve and really buy into the attempt to inspire. Many younger students are 
extremely reluctant and see the attempted inspiration as being false or 
condescending. It is a fine line, but to make younger students believe in 
themselves requires constant encouragement and I believe I must work harder 
in this area.  
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My main problems occur when students come to class constantly late, sit on 
their phones and fail to attempt the work that is planned. This tests my patience 
and as I have already stated I find it very difficult to empathise. I feel that to sit 
in a classroom for 3 hours and not want something from it, is illogical. Also, the 
fact that, although education is sold as being free, it clearly is not and I explain 
to students that they will pay it back through their taxes when they start work; 
therefore, I would want my value for money. This sometimes surprises students 
who then reconsider.  

Students mind set regarding making progress in English is obviously essential. If 
they believe in themselves success, generally, will be accomplished. I feel that 
the OTLA project has, to some degree, closed the gap between no motivation 
and resilience and some. I feel that this is a constant battle, which I must 
encourage students to believe in. After all, in GCSE, most students already 
possess a grade 3 and only need a slight push to achieve a grade 4, but they 
must believe that they can progress. I have looked differently at my teaching this 
year, especially with some of my more reluctant students; I have constantly 
encouraged them to believe in themselves and in some cases, there has been 
improvement, but I feel there needs to be other factors included. Including, 
lesson lengths and class sizes. Three-hour classes are known to be ineffective 
and it is easier to get students to work hard with one to one tuition.  
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Teacher E 
As a practitioner, when the project started, I felt that using positive language as 
a method of motivating the learners was as an intrinsic part of practice and 
something I considered a strength which manifested itself in terms of increased 
engagement from learners. In spite of this, the idea of using language as a 
vehicle towards a positive mindset had not been made explicit to my learners, 
this meant that this strategy was not one that students were able to cultivate for 
their own experiences in the classroom. Subsequently, this meant that the 
learners were unable to develop this skill independently in order to be useful to 
their present and future selves.  

Since using the activities, learning of explicit strategies to deal with negative 
mindset has been at the forefront of my practise. Students are able to use the 
resources and instruction to tackle their own mindsets during turbulent periods 
in their learning journey and as a consequence enabled self-regulation. For 
example, when feeling a lack of motivation, they are able to draw on The Road 
Map resource which helps them to contextualise their experiences and look at 
why is relevant to their exam success and therefore their career/life aspirations. 
As a teacher, I feel that has refocused the learning to a student-centred 
approach as opposed to my pre-existing teacher-led strategy of tackling 
negative language used in response to learning English. The result of this is that 
with students regulating their own mindsets towards learning English it has 
enabled more time to be given to content and assessment related learning 
rather than managing behaviour for learning.  

Where positivity is something I feel I emanate as a person, and a teacher, I feel 
that using activities which focus on this mindset has come quite naturally as I 
am able to have the relevant discussions around desired attitudes quite openly 
with my learners. This has meant that the activities haven’t felt forced or ‘shoe-
horned’ into the lesson as I personally see this as an organic part of the 
classroom experience and enables the students to participate in the lesson 
without barriers. On this level, I feel that the mindset activities were just as 
relevant to their learning as the subject matter, as if learners are not in the 
correct mindset to access the learning of a subject which they have been 
deemed as failures in, there is little to no point in teaching the content. The 
relevance and need for these activities seemed vital to their success in English 
and therefore I made this clear to them so that they could also see the use in 
approaching their mindsets in such a fashion.  

In spite of this, during assessment time I often found it difficult to include the 
activity in favour of teaching to the exam. I found it a huge challenge to weigh up 
the benefit of practising another Q4 or using the time to address their fear of 
failure, particularly when not knowing how to answer question four would surely 
result in their failure. Often, the need to rehearse an exam paper would win over 
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and I would ignore the mindset activity then later I would kick myself as the 
learners still were unable to answer question four so they still failed. 
Succumbing to the demands of the exam and the academic curriculum 
prevented me from consistently using mindset activities in all my classes.  

In order to develop from this, I feel I need to place a larger emphasis on the 
planning of the activities to align with the objectives of the lesson. I felt most 
confident and saw the biggest impact when the mindset resource we used 
played into the outcome of the session as this placated my need to teach to the 
exam as it was embedded within the activity itself. The issue with this is that it 
is not necessarily flexible enough to respond to the challenges that arise from 
the needs of the learners live in the session. In order to do this, I would have to 
ensure that the activity is adaptable to whatever may arise from my learners, 
therefore it is imperative that more time is given to the planning and 
implementation of specific and bespoke resources which respond to the 
challenges which we face in Post-16 classrooms. As a team, I felt we came 
close to this when we collaboratively decided on 8 activities which responded to 
8 common challenges. What I should have done was taken these resources and 
embedded them within my session planning but instead I used the generic plan 
which meant that the exercise wasn’t as meaningful to my learners as it could 
have been. 
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Teacher F 
The OTLA project has had a positive impact in terms of how I perceive my 
learners by widening the focus from the narrow view of merely ‘English learners’ 
to a more holistic view of them. Although, it’s always important to get to know 
your learners and establish a positive rapport with them, the OTLA project has 
put more emphasis on this, by exploring and working with developing the 
learners’ attitudes and mindsets and getting to know them as people, rather 
than just students. Previously, my main focus was the subject I was teaching 
and by taking part in the project I have understood that there is an argument for 
the wider curriculum of developing mindset becoming more central. Until they 
have the tools and the skills to overcome challenges and obstacles in their 
personal and academic lives, teaching to a GCSE English exam seems less 
important, especially within an FE environment. I also understand that these are 
not things that can be changed overnight. They take many months and years to 
develop and I think it’s important to continue to work on them during my English 
lessons, as opposed to concentrating purely on the English curriculum. 

Another positive impact the project has had is that it has made me much more 
mindful of the language that I use in the classroom. Through reflection I have 
noticed that I am more thoughtful in terms of the vocabulary I use, especially 
when giving feedback to learners. Before the project I gave little thought to the 
possible implications of the language I used and the potential negative impacts 
it could be having on learners. In much the same way Carol Dweck has 
discussed the power of the word ‘yet’ for a learner’s mindset. The activity where 
learners had to reformulate sentences was particularly powerful for me as a 
teacher and automatically made me consider my interactions with learners both 
on a one-to-one basis and as a group. 

I also think the OTLA activities are extremely relevant for me as a teacher as I 
am a learner in the same way as my students, and even more than that, it forces 
teachers to perceive themselves in a holistic way. We are not just teachers, or 
learners, we are people. The activities are useful to complete are having a 
positive impact on my self-belief and confidence. 

My main weakness has been the consistency of how often I deliver the formal 
activities, and at which point in the lesson I deliver them. Some weeks I did not 
complete the assigned activity due to the main curriculum taking priority. Some 
weeks I did two activities to try and catch up again. I also experimented in when 
I delivered the activity during the lesson to see what worked well. Sometimes I 
delivered the activity before the break, and at other times after the break. 
Occasionally, I completed the activity as a starter at the beginning of the lesson. 
My plan moving forward is to be more consistent so that a formal activity is 
completed every week and that I deliver them at the same time to create a 
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routine. I also think I should learn more about mindset so that I have more 
knowledge to draw upon. 

A strength was that when I delivered the activities, I made sure to demonstrate 
their importance to the class and didn’t rush through them to get them out of the 
way. I made them quite central to the class and tried to generate discussion 
around them, referring back to previous weeks’ activities etc. This was to 
demonstrate to the learners that this was something valuable. I also think, as I 
stated earlier, that aside from the formal activities, my use of language, and how 
I interacted with the learners changed for the better in promoting a more 
positive mindset. This was especially apparent in the one-to-one sessions when 
I got to ask learners questions and help reformulate their responses if they were 
particularly negative. 

I think I need to read more on the topic as I would like to develop further 
activities related to the learner mindsets. It would be good to use stories for 
Paper 1 that promote positive mindsets for example. 

One thing I am in two minds about is whether to teach the learners more 
explicitly about mindset or whether to embed the activities more tacitly. I will 
also need to continue to work on my choice of language as it is so easy to say 
something automatically - and although this is something I am now more aware 
of and I am improving, I can still take this further. I also need to apply this more 
in terms of the PowerPoints and handouts I use. 
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Teacher G 
The OTLA project has definitely had an impact on me in that it has made me 
explore my own attitudes. Having experienced low resilience during a period of 
my life, I have often had to challenge my mind set and being involved in this 
project has enabled me to objectify and understand how changing your mind set 
can have great advantages.  

A few years ago, due to circumstantial pressures, I suffered a period of 
depression. I sought help and guidance with counselling and CBT. Cognitive 
Behavioural Therapy seeks to change a mindset, which has usually built up 
through a series of negative thinking. In looking at different ways to challenge 
negative mindsets in students, it has enabled me to draw on my own 
experiences and help me to recall the education I received in this area. 

I have always considered myself to be quite competent in helping people who 
are having problems and able to boost self-esteem and self-belief. However, 
when it comes to my own negative feelings, I have never been able to nurture 
myself and help myself. Thinking along these lines, I did a lesson on mental 
health vs mental illness. I asked the students to write down one thing that 
causes them anxiety. In pairs, I asked them to swap paper and to suggest ways 
of overcoming their partner’s anxiety. We talked about how easy it is to advise 
others but often become blinded by our own fears and low self-esteem. We 
discussed about how we view what we consider out weaknesses and if we 
talked to others as we talk internally to ourselves, it would be regarded as 
abusive. It was an interesting lesson but I only felt I could do this with certain 
classes.  

I regard my strengths being the fact that I have suffered mental illness and my 
road to recovery was through counselling and CBT. I have been able to draw on 
this experience when discussing resilience with students. I feel my weakness 
would be the fact that I still have moments of low resilience, which is something 
I have to fight against, and on days when my resilience is low, I doubt my ability 
to deliver or even feel qualified to deliver sessions around this area. During 
these times, I find more practical sessions such as the five-year plan are easier 
to deliver.  

Looking towards the future, I have a few ideas for sessions based around my 
own experiences. I have done research on the most challenging stresses of 
teenage life such as partner troubles, body image, peer bullying etc. I am 
thinking of writing some case studies (imaginary) around these topics. My idea 
is that the students form groups and each group has a case study in which they 
work out a solution and advice. This may make them relate to themselves and 
the stresses they feel. 
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In relation to the mental health project, students Kit and Amy responded 
extremely well. Kit has gender dysmorphia and wears a binder to hide her 
femininity. She is not open about this (apart from her discussion with me) but 
she finds life full of anxiety and revealed that groups of people made her 
nervous and that she had issues with image. Her partner, Amy gave incredibly 
good advice and told her that people were more worried about their image. 
However, Amy revealed that she feared failing the resit exam and Kit was able to 
advise her to see it as a practise for June and if she passed, it was a bonus. 
Both were able to give objective advice about anxiety. 

Student Harvey responded well to the five-year plan. He had a reasonable 
credible plan but it raised discussion about what he would need to do to achieve 
this. English featured as key in his plan and he had never considered this before. 
At first, he panicked but I have noticed a subtle change in his attitude to his 
work. He asks questions and produces a reasonable amount of work in class. 
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Teacher H 
Over the last few months, one of the biggest changes that I have noticed about 
myself as a practitioner is that I have a more robust toolkit of words, language, 
and questions that I can use with learners, who are having a negative 
experience. This has helped me to take experiences that learners perceive as 
negative and frame them in a way that’s more positive e.g. “progress not 
perfection”, “steps to success”, and “what’s something that you’ve learnt from 
that experience?” 

I have also become better at spotting small signs of progress and how to 
present these in a way that’s tangible to students e.g. students answering more 
questions in an assessment - even if the answers don’t quite fit the question, 
students concentrating for a bit more of the lesson - rather than focusing just on 
if they attempted/completed all the aims of the session, and learners bothering 
to ask for help if they haven’t listened to a task or understood the task - rather 
than just doing nothing instead. 

Finally, I feel more like a teacher who serves a pastoral role - rather than just 
feeling like an ‘exam factory’ at times. Having the topic of “mindfulness” and 
“learner resilience” in the curriculum has meant that I actually plan for the 
pastoral side of my role within my session planning; the pastoral side of what I 
do has become more proactive than reactive. 

I feel my strengths in the project have been creating learner activities for the 
project and delivering “mindset” and “learner resilience” in one-to-one settings 
and smaller groups. 

I feel my weakness in the project is delivering the activities to larger groups. A 
lot of the activities encourage personal responses from individual students and I 
feel this is sometimes hard to facilitate in bigger classes. I have also struggled 
with some learners (very few) who have stated that the activities are “a waste of 
time” and that we should be doing things related specifically to GCSE English 
instead. I have tried to use the project to help these learners see the value in the 
activities i.e. building resilience. However, the learners who have expressed 
these kinds of opinions are learners that are disengaged from all classwork. I 
feel some of these students may be using the “waste of time” reason as part of 
a work avoidance pattern. 

More time to fully integrate mindset into the GCSE scheme of work would be 
beneficial. At times I haven’t had time to deliver a mindset activity in a session - 
usually at busy ‘pinch-points’ of the year. However, I feel a large contributing 
factor is that we’re new to explicitly delivering mindset activities in classes. With 
more experience, I feel I could better judge how long to spend on these tasks 
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and what tasks will work better with which learners. Also, more time will mean 
we can have more mindset activities and resources to draw on.  

While we have regular one-to-one sessions with learners in sessions. I would like 
to try a more documented version of termly reviews with learners, in addition to 
the one-to-ones. I’m imagining that I’d go through the student’s work and 
assessment results with them, as well as go through a list of mindset questions 
with them. I’d like to do this on a one-to-one basis rather than using a form as I’d 
be able to ask supplementary questions, as well as help to scaffold some of the 
questions - a lot of mindset ideas require higher order of thinking and so 
students can sometimes struggle to access it without discussion and support. 

  


