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Appendix 2 - Tutor Reports and Reflections 
Tutor 1 

Tutor’s reflection for OTLA English Project 

(to be completed after session) 

What did you feel went well with this technique/activity? 

Spelling strategies – using 2 PowerPoints on tricky spellings from Skills Workshop 
with L1 FS English students, mostly from ESOL backgrounds. 

The PowerPoint suggests various strategies for learning these spellings and tests 
them by multiple choice. The strategies are using colour for double consonants, 
using rules, using mnemonics, small word inside big word, using copy/cover/write 
method. 

The choices of tricky words are good – ranging from where to put double 
consonants and when not to and the level of challenge was appropriate for this 
group. 

The students engaged with the rule-based strategy (‘I before e except after c’) and 
it was an opportunity to put lots of examples on the whiteboard, which led to an 
interesting discussion about exceptions. Some students also liked the small word 
within a larger word strategy, which is very effective for commonly misspelled 
words such as ‘definitely’. 

I felt the PowerPoint in itself did not test student understanding or recall 
particularly well so I printed out (and where necessary corrected) the slides and 
made them into double-sided quiz cards so students could work in pairs and test 
each other. I find this works better than targeted questions or first to answer as 
students can take more time to choose the correct answer and if they make a 
mistake it encourages the other student to try and explain why. 

Is there anything you would change about this technique/activity if you had to 
teach it again? 

I would add similar words to the list of words and extend the peer testing to see if 
students could apply what they had learned to groups of words. The word list was 
well chosen but only one or two examples per spelling problem. 

With the learner’s/observer’s feedback in mind, is there anything you would do 
differently in the future? How will you go about doing this? 

I discovered that ESOL-origin students really aren’t interested in mnemonics (or 
rather, they find them too hard to decode) and as this group is almost entirely 
ESOL based I would probably not use mnemonics. Given their interest in rules and 
groups I am wondering about doing more on root words and etymology to explain 
how some spellings in English have come about. 
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Any other comments? 

The peer testing cards are very useful for testing recall at the end of the session 
but also make a good starter activity the following week or even a few weeks later. 

I didn’t use the copy/cover type strategy with this activity, but we have used it as 
an end of term review activity where students go through past work and pick out 
spelling errors that they can practise. Again, this puts the emphasis on students 
taking responsibility for learning spelling, rather than wholly on the teacher. 

 

Tutor 2 

Tutor’s reflection for OTLA English Project 

(to be completed after session) 

What did you feel went well with this technique/activity? 

Story reading followed by functional writing – trip advisor review.  

I felt this activity went really well in terms of encouraging students to read a piece 
of fiction and help expand their vocabulary. This was shown in the ‘trip advisor’ 
style reviews that they wrote afterwards. The ‘Quick Reads’ version of ‘A High 
Wind in Nevis’ by Alexander McCall Smith had the appropriate level of challenge 
and a lot of new vocabulary. The tone of the story appealed to my learners who 
are mostly from an ESOL background and enjoyed the ‘English’ humour as they put 
it. All students participated in reading parts of the story aloud and answered 
questions on each section. They were keen to understand new vocabulary and 
also used it as an opportunity to check their pronunciation of new words. 
Questions after each section checked their comprehension to ensure they could 
follow the next stage of the story. 

The writing exercise asked them to imagine they were a guest in the hotel in the 
story and to write a trip advisor style review. This enabled us to recap the layout 
and tone of these online reviews, but it also worked well in terms of students 
incorporating some of the new vocabulary and descriptions into their writing.  

Is there anything you would change about this technique/activity if you had to 
teach it again? 

I might try the reciprocal reading approach to make it more student-led. 

With the learner’s/observer’s feedback in mind, is there anything you would do 
differently in the future? How will you go about doing this? 

Students were very enthusiastic about this style of activity so from their point of 
view I think it worked well. Given their equal enthusiasm for practising spelling I 
might ask them to make a list of spellings from the text and devise a test for 
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another student – or incorporate these into a Kahoot quiz, which are also very 
popular with this group of students. 

Any other comments?  

I tried to follow up this task with a guided book review session, but this proved 
very challenging for level 1 learners at this stage. In future I would wait until term 2 
before introducing the review and use it as a persuasive writing exercise. 

 

Tutor 3 

Tutor’s reflection for OTLA English Project 

(to be completed after session) 

What did you feel went well with this technique/activity? 

Doing this project allowed me to focus part of the lesson on improving a skill that 
learners wanted to excel or get extra practice on. Learners were engaged and 
looking forward to this part of the lesson and undertook extra practice away from 
class. 

Is there anything you would change about this technique/activity if you had to 
teach it again? 

I started it a bit late into the term. Starting from the beginning of the term would 
have given me more time to plan and the learners more time to practice the skill. 

With the learner’s/observer’s feedback in mind, is there anything you would do 
differently in the future? How will you go about doing this? 

Start from the beginning of the term. 

Maybe try to incorporate two skills rather than one over the term. 

Any other comments? 

The learners thoroughly enjoyed this project. 
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Tutor 4 

RBK&C ADULT LEARNING ACTION RESEARCH PROJECT:  
WESTWAY LEARNING 

Tutor  Diane O’Connor 
Level  ESOL E3 
Class  Bridging 

Project dates: 08/11 – 29/11 (2-hour Friday class) 

STAGE 1 Project Introduction & Next Steps 

The learners were introduced to the project: 

The project aim was to find out from the Ls what skill they would like to do more of 
in class. Subsequent classes would be designed to reflect the Ls feedback. In the 
case of the E3-Bridging class, the remaining 3 classes of the 10-week course, would 
be dedicated to the project – approximately six hours. The Ls were encouraged to 
take ownership of the project by helping steer the content. 

To begin with, the learners were asked to produce 2 spidergrams:  

1. What I like to do I class 
2. What I would like to do more of in class 

During the course, the learners had been taught the benefits of using Spidergrams to 
capture ideas plan their work, so this was a good opportunity for them to 
demonstrate their Spidergram skills. 

The table below shows the relevant responses and ideas. Other ‘likes’ and requests 
included wishing the course period or classes were longer, enjoying making friends, 
and being able to speak openly. 

What I like to do I class What I would like to do more of in 
class 

Group conversation Group activities 

Discuss/argue with my classmates New vocabulary 

Pronunciation Speaking 

Presentations Conversation 

Speaking Presentations 

Listening To express myself clearly 

Spelling tests Listening 
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Handwriting Grammar 

Tenses  Reading 

Reading Open my heart 

 

Based on the Spidergrams & subsequent discussion, it was agreed that the project 
would focus on Speaking & Listening with each class concentrating on a different 
theme: 

1. Discussion 
2. Debate 
3. Role play 

 

STAGE 2: DISCUSSION: World Kindness Day (WKD) 

To determine the Discussion topic, the Ls reviewed the November Inclusion Calendar 
which had been used each week to highlight an important date that represented 
some aspect of EID. The Ls discussed the various options and decided on World 
Kindness Day (WKD). For homework, the Ls were tasked with researching WKD in 
preparation for the discussion the following week. 

The following week four of the five Ls present, handed in their WKD research notes, 
one of which contained a spidergram. In preparation, the Ls practised interrupting 
techniques to use to make sure that no one person dominated the discussion, and 
everyone was able to make a contribution. The Ls were provided with a handout of 
‘interruption’ phrases and sentence starters; additional prompts were left on display 
on the AI screen. To rehearse, I spoke without pausing, and the Ls were encouraged 
to interrupt me using the prompts. In my class notes, I included questions that I 
could ask to help steer the discussion. 
Three Ls were absent from the class, two of which were especially lively individuals 
who would have been good contributors. However, those present engaged well, 
enjoyed the activity and found it useful. For homework the Ls were given a list of 
acts-of-kindness and asked to undertake a three to report back on in the next class, 
which they did. 
At the end of the class, the Ls suggested ideas for the debate that would be taking 
place the following week. Everyone came up with good ideas, but the topic ‘should 
children be allowed to have a mobile phone?’ received the most votes and was 
agreed on for the debate. 
 
STAGE 3: DEBATE:  Should children under 13 be allowed to have a mobile 

phone? 
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At the beginning of the class, the learners were shown a debate between Johnston 
and Corbyn and an AI presentation which reinforced how a debate is much like a 
tennis game, going back and forth.  

The learners then discussed what age-limit they should impose for the children and 
agreed on ‘under 13’. Before starting, I elicited examples for both sides of the 
argument and had my own list to help steer the debate as needed. The Ls then drew 
straws to see whether they would be on the ‘for’ or ‘against’ side. Two tables facing 
each other were set up in the middle of the classroom. I moderated and wrote up the 
for and against ideas on a flip chart. The ‘for’ side won the debate.  

Had there been more time I would have switched the team roles as the Ls took to the 
debate with enthusiasm and thought it a good way to practise their S&L skills. They 
additionally said they found the discussion prompts from the previous week helpful 
in maintaining a smooth exchange of ideas and contrasting viewpoints.  

 

STAGE 4: ROLE PLAY:  Book a holiday in a high street travel agents’ shop. 

The class began by recapping the techniques previously learnt and used in the both 
the discussion and debate. The learners then worked in pairs on an activity where a 
dialogue, similar to the one they were going to have, was put into order.  

Everybody had the opportunity to work in a pair either in the role of the travel agent 
or the person booking the holiday. The learners participated in the role-play 
enthusiastically and also used the opportunity to use the turn-taking skills we had 
previously reviewed 

The project finished with an assessment undertaken by the six learners who were 
present for the class. One of the absent learners had previously attended an 
interview resulting in the offer of a job which she started straight away. 

From my perspective, the project ran with great success. The learners felt that they 
had contributed to steering the classes and the mini teach before each class taught 
the Ls new skills which they were able to put into practice straight away. The 
learners also agreed that the different themes were an interesting way to build on 
their conversational skills. 

Diane O’Connor  
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How much did you enjoy 
the following S&L 
activities? 

A lot A little  Not 
much 

Not at all Absent 

Discussion: World 
Kindness Day 

4    2 

Debate: Should children 
under 13 be allowed 
mobile phones? 

4    2 

Role Play: booking a 
holiday in a Travel 
Agents Shop 

6     

 

How useful for your 
English learning were 
the activities? 

Very 
useful 

A little  Not 
much 

Not at all Absent 

Discussion: World 
Kindness Day 

4 

 

   2 

Debate: Should children 
under 13 be allowed 
mobile phones? 

4    2 

Role Play: booking a 
holiday in a Travel 
Agents Shop 

6     

 

Did participating in the 
activities increase your 
confidence? 

A lot A little  Not much Not at all 

6    

 

At the beginning of the 
project, you created 
spidergrams to illustrate your 
English learning priorities. Do 
you think that the activities 
met YOUR priorities? 

A lot A little  Not much Not at all 

6    
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Do you feel like you had a say 
in how the activities were 
selected e.g. the discussion 
topic & the debate topic? 

Yes A little  Not much Not at all 

6    
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Tutor 5 

Action Research Project 
Westway Trust - Laura Kehdi 

1. Group profile 

I am currently teaching ESOL pre-entry at Westway Trust and I just love it, as it is very 
rewarding. I have based my research on a pre-entry group of lovely and international 
students. I teach them on Mondays and Wednesdays, for two hours and a half per 
lesson. Each student has a different background, nationality and age. Most of them 
are illiterate and have learning difficulties due to their old age and impairments. 
Many of them speak Arabic as their first language, others speak Portuguese, Spanish 
and Farsi.  

2. Feedback from learners 

I have asked my learners what they like about my lessons, what they don’t like, and 
what they would like to continue doing. As they are beginners, I did this by talking to 
them directly (using translation when necessary), and by taking notes. The response 
didn’t surprise me at all, as they were all very happy and enthusiastic about what we 
are currently doing, as always. In general, they all want to keep trying to learn how to 
read and write a certain word. In essence, they want to become literate, which is 
what I have been trying to do since I have started teaching them in September 2018. 
Therefore, I have decided to try a new technique that I came across at the RBKC 
Phonics Training in November. This approach caught my attention as it was 
something so simple but useful at the same time. I had never thought of it before, 
and I felt it could have helped my students very much when it comes to learning a 
new word, especially when writing and reading it.  

3. Teaching strategy: Copy, copy, copy, no copy, check! 

The technique that I have tried out with my students is focused on copying words 
while speaking them at the same time. So, while a student is writing one word, it is 
extremely helpful to speak the sound of each letter instead of being silent. However, 
notice that it is the sound of the word that we are taking in consideration, not the 
name of the letters. So, for example, with the word “cook”, students would say k-ʊ-k 
(c-oo-k), and not see-ou-ou-key / c-o-o-k.  

I shared this strategy with my students, as a new way of practising and learning a 
new word while becoming more independent. In fact, they can use it anytime and 
anywhere, without the teacher‘s help. However, I felt that just copying the words 
wouldn’t have been enough for them to understand and to check how much they 
have actually learned. Therefore, I developed the following exercise, using the 
technique as the first step. 

Copy, copy, copy, no copy, check! 
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Premises: students have to choose one word that they want to learn and copy it only 
once on a piece of paper.  

STEP 1 Copy copy copy 

Students copy the word multiple times and speak the sound of the word at the same 
time, writing and speaking must be concurrently. It is advised to copy the same word 
at least 10 times.  

STEP 2 No copy 

Students cover the sheet where they have copied the word many times. In another 
sheet, they try to write the word without copying, just one time.  

STEP 3 Check! 

Students compare the word they have written without copying (step 2) with the 
original word (step 1). Students can see if the word is correct, how many letters were 
right and how many were wrong. Doing so, they can see by themselves what was 
good and what they still have to practise.  

Repeat this cycle as many times as needed with the same word. Once, students feel 
confident with the word chosen, they can change it and start all over again with 
another word. Make sure you stress the name of the steps copy, copy, copy, no copy, 
check! like a sort of a chant, as it is very helpful for students to memorise the 
sequence of the exercise, promoting learners’ independence. You are welcome to 
help yourself with body language.  

4. Teacher’s feedback 
 

4.1 Difficulties 

I have encountered a few situations that might occur while or after teaching 
them the exercise. It is helpful to be aware of these problems, to avoid 
disappointment.  

 SS might not be aware nor confident enough with the pronunciation of the 
word. Make sure the teacher does a lot of drilling first and records the 
word with the student’s phone to help them and to promote self-study.  

 SS might start spelling the word (name of the letters) instead of speaking 
the sound of it. For example, with the word “cook”, students would say see-
ow-ow-key / c-o-o-k, but actually they must say k-ʊ-k (c-oo-k). 

 SS might struggle with speaking the sound of the word and 
copying/writing it at the same time. For example, some of them might 
have just started copying the first letter but finished to pronounce the 
whole word already. Teacher must show SS a few examples on the board 
first, and the stress the fact that writing and speaking must be 
concurrently. 

 Many SS forget to continue speaking after a while. They get back to what 
they used to do, which was copying without any sound. Make sure the 
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teacher always monitors and encourages SS to persist with the nature of 
the exercise.  

 SS might struggle with remembering the chant at first. Make sure to 
reinforce this as it helps SS to be independent, knowing what to do without 
any help. Without the chant, it is extremely difficult for SS to remember 
what to do at every stage, especially at their level.  

 

4.2 Positive outcome 

I am very pleased with the outcome of the activity. I could see huge 
improvements in every student!  

 Most of the students can remember and write the word at stage 2 100% 
correctly. I was impressed on how much copying while speaking the 
sound of the word, could help SS on memorising it. Incredible!  

 A few other SS might not write the word completely correctly but still, I 
saw a huge improvement in my group. Sometimes from one letter correct 
to three or four. 

 Speaking the word is key. The sound itself massively helps SS at stage 2, 
when they have to remember the spelling of the word without copying it. 
SS have combined and memorised the letter and the sound together, 
therefore this helps them with remembering each letter of the word when 
saying it.  

 Nevertheless, this exercise helps students to be much more independent 
when studying a new word. They learn how to practise, to check and 
correct the word by themselves, and not with the help of the teacher as 
usual. This is a huge step, especially for illiterate pre-entry ESOL students.   

Case Study 

Asma felt that the new activity really helped her memorising the words faster and 
better than usual. Speaking the words while writing them it’s major. She likes the fact 
that she can do it at home without the help of the teacher, therefore feeling not only 
more independent but also much more motivated and confident. 

She can also see improvements within other peers in her class. She has started 
doing it with simple sentences now (my head hurts/I don’t feel well) and it works 
too.  

5. Conclusions 

I am truly pleased on the very positive results I had with my group. I believe that 
having included the technique in this three-stages cycle improved the outcome even 
more. This activity works very well not only when it comes to helping students, 
especially illiterate ones, to learn and practise a new word, but also to promote self-
study. I have designed it for pre-entry learners, but it can be adapted and used with 
higher levels too. For example, instead of learning one word, students might want to 
practise a whole sentence. Time-wise, it can be done in 5 minutes or in 15, do it as 
much as it is needed, I would say.  
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I am grateful for having had the opportunity to work on such an enjoyable and 
important project. I hope that many teachers will find this activity useful and efficient 
as I did, and that they will use it to help students to become literate and more 
independent.   
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Tutor 6 – Amin 
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