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Appendix 4 – Case Study 1 
Case Study – Establishing a Reading Culture 

Approach and Methodology 
The Reading Culture (RC) group was established in September 2019 and involved 
students in the 16-18 age range who were retaking English GCSE as part of their FE 
study package.  Their primary learning goal was Animal Management.  The students 
in the study had previously obtained Grade 3 in GCSE English and were to re-sit the 
exam in November 2019.  Two students were selected for the case study, one male 
and one female, both aged 16. 

The period of study extended from September 2019 – January 2020 and was based 
on participation of 1 hour a week as part of their English GCSE. 

Participants were initially questioned about their past and current reading habits and 
were interviewed to ascertain their attitudes to reading and reasons behind their 
habits. 

During the course of the study the participants were given the opportunity to read 
material of their own choice as part of their English lessons.  This time was chosen, 
both so that the reading choices and behaviours could be monitored through direct 
observation, but additionally, so that they did not feel that this was an additional 
home learning burden.  The location was the Learning Resource Centre (LRC), 
selected because it was an area of the College associated with reading, therefore the 
participants would feel comfortable engaging in reading activities in this 
environment.  Additionally, it was not perceived by the participants to be something 
that differed from their normal experience in English sessions. 

During the first two sessions the participants were encouraged simply to read, the 
format of that reading was left to the discretion of the student, i.e. hard copies of 
books or journals or digital media.  In order to promote engagement the choice of 
subject matter was also decided by them. 

As the study progressed the participants were asked to read material in hard copy 
format.  They could either bring in material from home or select an item from the 
College LRC. 

The tutor directly observed the reading behaviours of the group.  Although the 
participants were aware of the tutor presence and their behaviour was modified by 
the fact that the research was taking place during lesson time, the tutor did not 
intervene in the reading behaviours. 

Towards the end of the study period the participants were asked to draw upon their 
increased exposure to written material to produce their own written piece which was 
to be a 150 word short story.  They understood that the story writing was to take the 
form of a competition with prizes for the winners and the opportunity to get their 
work published in the local paper. 
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The final session was dedicated to a review of the project from the participants’ 
perspectives. 

Learning from the project 
• Students typically stopped reading for pleasure around the age of 10.  This 

coincided with the period in their educational career when reading was a 
requirement of the school curriculum. 

• The majority of reading that the participants engaged in by choice was digitally 
based and most typically took the form of social media and was therefore 
presented to them in short sections which did not require sustained 
concentration. 

• It was reported that they could be engaged in non-directed, reading based 
activities for around 4 hours a day, the vast majority of this took place using their 
phones. 

• Only one participant reported regularly reading books for pleasure. 
• Participants felt that it was “embarrassing” to be seen reading a hard copy of a 

book and although using a digital version would solve this issue, they were 
reluctant to use digital books because of the cost. 

• One overriding factor preventing students reading in a traditional sense was the 
plethora of other forms of entertainment available on their electronic devices, 
most specifically, their phones.  It was seen as “easier” and “more exciting” to 
listen to music or play games on their phones. 

Positive outcomes 
• Participants reported that they had enjoyed the experience of reading again and 

were engaged and on task during the reading sessions without the involvement 
of the tutor. 

• They actively looked forward to the sessions and would ask in advance if the 
reading session was going to take place that week. 

• The group self-managed their reading behaviours, for example, one group set up 
a book club type activity where they were all reading and discussing the same 
novel.  A second group chosen to read a single book out loud to each other, even 
including two students who were not members of the class.  Others chose to 
read independently. 

• All students felt confident to engage in the story writing task and reported that 
the reading had generated some ideas. They were also sufficiently confident in 
both the quality of the story telling and their ability to read aloud that they read 
their stories to their peers. This is something that they were reluctant to do 
before the start of the project. 

Issues 
• The change in reading habits was not sustained past the end of the project with 

all students reporting that they reverted to their original reading habits.  Time 
seemed to be an over-riding issue for them.  They enjoyed reading when time was 
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set aside for them to do it, but they did not value the activity sufficiently to build it 
into a regular routine. 

  


