
 

 

ESOL 3 are a class working towards Entry Level 1. They are from around the world, 
with speakers of Arabic, Kurdish, Portuguese, Thai, Vietnamese and Farsi. The 
majority of learners are female, aged between 25-45. 

In term 1, we did face-to-face lessons using a blended learning approach, meaning 
that the class was split into 2 groups, and each group had a week in college followed 
by a week of independent study at home. The class meets 3 times a week, from 10-
3. 

Early on in the year, we introduced breathing exercises to the class. We started each 
day with a 5-minute breathing exercise. Learners quickly fell into the habit of doing 
this. Initial embarrassment and reluctance to close their eyes disappeared, and it 
became a way to come together, relax and prepare for the class to start. 

As a class, I asked the learners to decide on an approach they wished to use to help 
them remember spellings. The majority wanted to try breaking the word into 
syllables (chunking), so that was the approach we used. I encouraged them to use 
different approaches at home if they didn’t find chunking useful, but that was the 
method we used in the classroom. 

This is how the chunking approach works. A word is divided into syllables and each 
syllable is learnt with the stressed syllable being identified then the word is re-joined: 
international – in ter na tion al  

The class also had weekly spelling tests. They would be given a list of words to learn 
that were tested the following week. The marks of the weekly spelling test clearly 
show improvement but marked improvement for the learners who fully embraced the 
breathing exercises and were using the chunking method.  

However, the weekly spelling tests only tested the memory for the short term. The 
biggest test came in the summative tests at the end of terms 1 and 2, when the 
learners were given free writing to do as well as gap filling tasks that sought to test 
the vocabulary in a more realistic way. It was interesting that across the board, the 
words were used more appropriately and with better spelling at the end of term 1 
than term 2. Term 1 was face-to-face teaching, and term 2 was online. Learners 
struggled with remembering the words they had studied online in a cloze text as well 
as producing them in free writing. However, when they were asked to select the 
correct spelling from a variety of options, the majority did better on that task. This 
might mean that the words were in their working memories but had not yet become 
internalised ready for use. 

The impact of COVID- 19 has been massive this year. It is impossible to say whether 
the results we got were entirely down to the shift from face-to-face teaching, or 
whether there was a missing element (the breathing exercises) that meant the 
learners didn’t feel as relaxed and ready to learn when they weren’t in college, which 
then impacted on their ability to remember. However, it is possible that the reason 



 

learners remembered words learnt in term 1 more effectively than those learnt in 
term 2 was because of the greater emphasis on welfare.  

 

 


