
 

 

Learner S is a refugee from Lebanon. She joined the college this academic year, 
shortly after the fatal blast in Beirut, and was clearly very distressed about that 
situation. She had been in the UK for 7 years prior to starting college, and had 
survival English. 

Before starting college, Leaner S had never been in education. She can read and 
write in Arabic, but by her own admission, not very well. She was very anxious at the 
start of the course, and said she felt ashamed of her lack of education. 

The class used chunking and repetition in different contexts as the main way to help 
with spelling both in face and face classes and in lock down. The class also had 
weekly spelling tests where they were given a list of words to learn. The class used 
breathing exercises during face to face sessions but not during online sessions. 
However, the tutor was able to carry out regular welfare checks with learners. 

Learner S started from a very low level (see examples of work). However, she did 
writing at home every day. She repeated the spellings until she felt secure with them 
and then she wrote them in sentences. She used the spelling strategies that we had 
used in class when she was at home. She began to score well in weekly spelling 
tests, and as her confidence grew, she did more independent writing extra to what 
was required in class. Summative tests in December and March show a massive 
improvement in her overall writing ability, and in particular in her spelling. In both 
sets of tests, words were tested in a piece of free writing, and Learner S scored 
highly on spelling both times. The March test was designed to test words from both 
terms. This shows that she has been able to transfer the spellings into her long term 
memory. 

These are some examples of her work over the course of the year, showing the 
progress she has made. 

This is the front page of the learner’s ILP. We ask all learners to write a short pen 
portrait to tell us a little bit about themselves. We can see from this writing that 
Learner S has limited knowledge of spelling and a very limited range of vocabulary.  



This was done after a period of teaching which focused on personal information. We 
can see here that Learner S has made a slight improvement in her writing but still 
has significant problems with her spelling. This was before we introduced spelling 
strategies in class, but we had just started to do mindfulness activities at the start of 
the sessions. 



This was a free writing test at the end of the term. Learners were asked to write 
about their house, having studied vocabulary related to that topic throughout the 
term. Spelling strategies had been introduced, as well as mindfulness activities. We 
can see a significant improvement in her ability to spell, and the range of accurate 
vocabulary she is using, even in test conditions. 

 

This was the summative test at the end of term 2, which followed a term of online 
teaching. As part of the test, the learners were asked to write something similar to 
the task they completed in the December test. We can see that a lot of the 
vocabulary is secure in the learner’s memory now, and although she has made some 
spelling mistakes, the words themselves are able to be retrieved. All of these words 
were taught in face-to-face classes where we were using spelling strategies and 
mindfulness activities. 




