
Learner Y is a refugee from Syria. She is in her mid-50s. She is working at Pre-entry 
Level, and has been at college for 2 years, although both years have been disrupted 
by COVID. 

Her teacher reports that her initial diagnostic test for writing saw her achieve 49%, 
with spelling being a real problem. Over the year, this class predominately used look 
say cover write check and repetition to help remember their spelling work and 
breathing exercises at the start of class. The spelling work carried on throughout 
lock down, but not the breathing exercises. The class had weekly spelling tests, 
using 10 words that were given to them to learn the week before. 

Learner Y showed consistently high scores in her weekly spelling tests throughout 
the year. However, while she was able to correctly produce the words the class was 
working on in free writing in December summative tests, she was not able to do the 
same with the tests in March. This suggests that something about the way she was 
learning in term 1 enabled the words to transfer into her long-term memory, whereas 
what she learned during the lock down period stayed only in her short-term memory. 

 

This was testing a list of 10 words which the learners had studied in class. They 
were given the words to learn and look say cover write check forms to use at home. 



This was a free writing task testing words that had been studied throughout the 
term, and tested in weekly spelling tests. We can see that Learner Y has been able to 
retrieve the vocabulary very well and use good spelling for most of the words. 



We can see from this test that the learner is not able to retrieve the correct 
vocabulary or use good spelling. This followed a period of online learning. During this 
time, this learner found it hard to study at home. She did not use the spelling 
strategies the class had been using, and she said it was hard to study because 
(her)’head is busy’. We take this to mean that she was feeling stressed. 


