
Case Study EE1 

 

Case studies were chosen to look at learners who have been seen from the notes 
they had written on their work to reflect independently on their learning. These notes 
were analysed for data that provides relevant or thought-provoking information that 
might inform our teaching strategies and models at HMP Liverpool. 

 

Background 

 

This learner was at first reluctant to embark on the English course and seemed wary 
until he had got to know his tutor who fully explained the course. He has gradually 
opened up throughout the learning process. At first, he would only speak to his tutor 
sitting down at the back of his cell but will now happily talk though the door both 
about his English studies and general conversation topics.  

He is a higher-level E1 learner who has basic reading and writing skills but struggles 
with spelling, alphabetical order and the use of capital and lower-case letters. He is 
dyslexic and uses overlays to support his reading. 

Throughout his time in prison, he has had to deal with some personal challenges 
alongside being incarcerated during the COVID-19 pandemic. 

He will give unprompted feedback about how well he understood the activities he 
was doing and is comfortable writing on the workbooks when he doesn’t understand 
something. He will often ask questions about specific aspects of the work, especially 
in regard to spelling. 

Analysis 

 

On a number of occasions, this learner was able to identify when he felt confident 
that he was able to complete a task.  

 



  
EE1 8 

  
EE1 9 

  
EE1 10 



  
EE1 12 

  
EE1 17 



EE1 18 

EE1 21 



  
EE1 22 

This seems important to him and may suggest that noting success is important in 
creating a safe foundation for a learner to build on. It is important for a learner to 
know where their knowledge is secure so they are aware they are capable of being 
successful learners. Noting achievements may be crucial to lower-level learners for 
their confidence and engagement levels and should not be taken simply as an 
indicator that it is time to move on because knowledge has been gained. Learners 
should be allowed to recognise their success. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



This learner was also happy to admit when he did not understand something.  

  
EE1 6 

  



EE1 11 

  
EE1 23 

As his tutor did not see him in a classroom environment, it is impossible to know if 
he would have been as open in a group of peers. It can be seen though, that he feels 
safe to discuss gaps in knowledge and allow his tutor to help with this. It does 
suggest that this learner is engaged and thinking about what he is doing and what he 
wants or needs to do more of. Even though he is a lower-level learner, he is still able 
to reflect and fully engage in the learning process.  

Further engagement with the learning process is seen through the learner’s general 
comments and feedback about his learning experience.  



  
EE1 5 

  
EE1 13 



  
EE1 15 

EE1 19 

 

This is more evidence to suggest that he is participating in his learning and is active 
towards it. 

This learner shows a curiosity towards English topics and will ask questions, 
especially about spelling.  



  
EE1 7 



EE1 16 

As the nature of curiosity is to admit a lack of knowledge about something, this also 
supports the assumption that this learner currently feels safe to admit a gap in what 
he knows.  



Comments made by the learner show that he sometimes starts a task before he fully 
understands it and has realised half-way through that he should have done 
something else.  

 

  
EE1 1  



  
EE1 3 

  
EE1 4 

This could suggest either that this learner is not thinking carefully enough about his 
learning at this stage or that the task instructions may have been unclear. Given the 
learner’s obvious engagement and participation shown in other workbook notes, it is 
likely that more consideration should be made for the clarity of instructions and the 
complexity of tasks, especially for lower-level learners. 

 

 

Learning for Tutors 

This learner’s reflections and notes offer a range of information that may help tutors 
in their practice.  

Noting Success 

This learner’s confidence levels can be seen to grow throughout the course, both in 
his work and in conversations with his tutor. The fact that he was able to note when 
he was able to do something, or found something easy, has been instrumental to 



 
this. Each learner, particularly those whose previous experience of education may 
not have been positive, should be aware that success is possible for them. Tutors 
are generally well aware of the power of praise in the classroom. It may be useful for 
tutors to let learners to realise for themselves when they have achieved something. 
To do this, learners will need to have a clear knowledge of what they are working 
towards and how they will know when they have achieved it. This links to the benefit 
of learners having input and ownership of their targets. If their targets are 
meaningful to them, the achievement of them mean more to the learner. 
Collaborative discussions about target should take place between learners and 
tutors when they are back in the classroom. 

Safe Learning Environment 

Like the other case studies, this learner felt safe to admit when he found something 
difficult as well as when he had more confidence. This suggests that lower-level 
learners are just as capable on reflecting on their learning as higher-level learners 
and that reflection is connected more to motivation than ability. Opportunities for 
reflection should be offered to all learners regardless of ability, although 
consideration should be made towards the wording of questions and prompts that 
promote reflection, so that learners are able to think carefully and specifically about 
their learning. As this learner has benefitted from feeling comfortable in sharing 
gaps in knowledge, it is essential that learners feel safe enough to do this in all 
learning environments. It may have been easier for him to do this through a 
workbook that he has written alone in his cell and will only be seen by tutors. He has 
not had to expose himself to the judgment of peers in a classroom. When we return 
to the classroom, we should consider how to make use of this. It may be worth 
considering a way for learners to reflect and express perceived weaknesses in 
writing using a method that allows privacy for those who need it. This is especially 
important for learners whose confidence levels in the subject and trust in the 
benefits of education is lower. 

Curiosity Towards Learning 

If a learner is curious about a subject, it shows that they are engaged with it and 
want to know more about. It also requires a learner to admit they do not know 
everything about the subject. While curiosity builds engagement and develops 
thinking skills, it also requires a safe learning environment where questions are 
encouraged and some lack of knowledge is accepted. Tutors should build time for 
wider discussion about their subject when classroom teaching returns. 

Approach to Tasks 

To ensure success in learning, it is important that a learner knows exactly how to 
approach a task. It must have been confusing and possibly frustrating for this 
learner to get part-way through an activity only to have to start again when he 
realised what he should be doing. While they are waiting to return to the classroom, 
tutors should consider the wording for task instructions for in-cell activities, 
especially for lower-level learners, and be mindful that they are not setting 



unnecessarily complex activities. When classroom teaching resumes, written and 
verbal instructions should be simple and clear. 

 

Data Collation 

Picture Code Comment Analysis Links  

EE1 1 ‘I first circled words that 
were the same sorry.’ ‘A 
bit confusing then I 
understood.’ 
(Differences and 
similarities in sentence 
pairs) 

Learner starts 
activities before 
fully 
understanding 
instructions. 

EE1 3 

EE1 4 

EE1 2 A diagnostic 
assessment shows that 
areas to work on are: 

 Capitals and 
lower case 

 Full stops 
 Spelling 
 Alphabetical 

order 

Learner has basic 
reading and 
writing skills and is 
a ‘more able’ E1 
learner. 

 

EE1 3 [What easy?] ‘The 
alphabet.’ [What was 
hard?] ‘Not fully 
understanding what to 
do.’ (Reading E1 
designated words) 

Learner starts 
activities before 
fully 
understanding 
instructions. 

EE1 1  

EE1 4 

EE1 4  [What was easy?] ‘Most 
of it.’ [What was hard?] 
‘Just not understanding 
what to do. I do now.’ 
(Writing the alphabet) 

Learner starts 
activities before 
fully 
understanding 
instructions. 

EE1 1 

EE1 3 

EE1 5  Thank you for all you 
help.  I would like to 
continue please doing 
the same sort of things. 
If it is ok. Thank you 
very much.’ (Response 
at end of workbook) 

Learner is finding 
study activities 
useful and is 
feeling positive 
about his learning. 

EE1 20 



 

EE1 6  [What was easy?] The 
proper nouns was [sic] 
easy. [What was hard?] 
‘Not knowing what a 
proper noun is really.’ 
(Capitals for proper 
nouns) 

Learner is happy to 
admit when he 
does not 
understand 
something. 

These comments 
are conflicting. 
Does the learner 
understand proper 
nouns or not? 

EE1 11 

EE1 14 

EE1 23 

EE1 7  ‘Is it a silent d if not why 
is it spelled like that?’ 

[What was easy?] ‘It was 
ok.’ [What was hard?] 
‘Not really hard.’ 
(Reading E1 designated 
words) 

Learner is engaged 
with his learning 
because he is 
curious and asks 
questions. 

EE1 16 

EE1 8 [What was easy?] ‘Most 
of it was.’ [What was 
hard?] ‘It was easy.’ 
(Choosing the correct 
missing word in 
sentences) 

Learner is able to 
identify when he 
feels confident 
about an aspect of 
his learning.  

EE1 9 

EE1 10 

EE1 12 

EE1 17 

EE1 18 

EE1 21 

EE1 22 

EE1 9  ‘All of it was easy.’ 
(When to use lower 
case and when to use 
capitals) 

Learner is able to 
identify when he 
feels confident 
about an aspect of 
his learning. 

EE1 8 

EE1 10 

EE1 12 

EE1 17 

EE1 18 

EE1 21 

EE1 22 

EE1 10 [What was easy?] ‘It was 
ok.’ [What was hard?] 
‘Not a lot.’ 

Learner is able to 
identify when he 
feels confident 

EE1 8 

EE1 9 

EE1 12 



about an aspect of 
his learning. 

EE1 17 

EE1 18 

EE1 21 

EE1 22 

EE1 11 (Responding to capital 
letter and full stop 
diagram) ‘Not to easy.’ 

Learner is happy to 
admit when he 
does not 
understand 
something. 

 

EE1 6 

EE1 14 

EE1 23 

EE1 12 [What was easy?] ‘Not 
to easy.’ [What was 
hard?] ‘Not to [sic] hard.’ 
(Alphabetical order) 

Learner is able to 
identify when he 
feels confident 
about an aspect of 
his learning. 

EE1 8 

EE1 9 

EE1 10 

EE1 17 

EE1 18 

EE1 21 

EE1 22 

EE1 13 ‘This one it tuck [sic] 
longer. Thanks ok.’ 
(Response to whole 
workbook) 

Learner is keen to 
communicate with 
tutors and feed 
back on his 
learning 
experience. 

EE1 15 

EE1 19 

EE1 14 [What was easy?] ‘All of 
it was a bit confusing.’ 
[What was hard?] ‘A bit 
hard.’ (Writing 
sentences) 

Learner is happy to 
admit when he 
does not 
understand 
something. 

 

EE1 6 

EE1 11 

EE1 23 

EE1 15 ‘Ok I see.’ (Responding 
to a diagram of 
blending sounds) 

Learner is keen to 
communicate with 
tutors and feed 
back on his 
learning 
experience. 

EE1 13 

EE1 19 

EE1 16 ‘Know without the k 
would be now is it a 

Learner is engaged 
with his learning 

EE1 7 



 
silent k’ (Drawing an 
arrow to the word ‘one’) 
‘this one always don’t 
make much sense to 
me. It seems like ow or 
on-e to me own.’ 
(Reading E1 designated 
words) 

because he is 
curious and asks 
questions. 

EE1 17  ‘This was semple [sic].’ 
(Identifying incorrect 
spellings) 

Learner is able to 
identify when he 
feels confident 
about an aspect of 
his learning. 

EE1 8 

EE1 9 

EE1 10 

EE1 12 

EE1 18 

EE1 21 

EE1 22 

EE1 18 [What was easy?] ‘It was 
simple.’ [What was 
hard? ‘Not hard.’ 
(Identifying misspelt 
words) 

Learner is able to 
identify when he 
feels confident 
about an aspect of 
his learning. 

EE1 8 

EE1 9 

EE1 10 

EE1 12 

EE1 17 

EE1 21 

EE1 22 

EE1 19 ‘These make sense.’ ‘I 
just tried to make as 
much sense as I could. 
Something they make. 
Put a end with what 
happened.’ (Sentence 
writing) 

Learner is keen to 
communicate with 
tutors and feed 
back on his 
learning 
experience. 

EE1 13 

EE1 15 

EE1 20 ‘Think I need to do the 
same kind of stuff ok. 
Thank you.’ (Response 
to whole work book) 

Learner is finding 
study activities 
useful and is 
feeling positive 
about his learning. 

EE1 5 

EE1 21 [What was easy?] ‘It was 
easy.’ [What was hard?] 

Learner is able to 
identify when he 

EE1 8 



‘Simple.’ (Identifying 
incorrect spellings) 

feels confident 
about an aspect of 
his learning. 

EE1 9 

EE1 10 

EE1 12 

EE1 17 

EE1 18 

EE1 22 

EE1 22 [What was hard?] 
‘Simple.’ (Choosing the 
correct missing word in 
sentences) 

Learner is able to 
identify when he 
feels confident 
about an aspect of 
his learning. 

EE1 8 

EE1 9 

EE1 10 

EE1 12 

EE1 17 

EE1 18 

EE1 21 

EE1 23 [What was hard?] ‘A bit 
harder.’ (Choosing the 
correct missing word in 
sentences) 

Learner is happy to 
admit when he 
does not 
understand 
something. 

 

EE1 6 

EE1 11 

EE1 14 

    

 

  


