
 

Case Study EL2 

 

Case studies were chosen to look at learners who have been seen from the notes 
they had written on their work to reflect independently on their learning. These notes 
were analysed for data that provides relevant or thought-provoking information that 
might inform our teaching strategies and models at HMP Liverpool. 

 

Background 

 

This learner studied Functional Skills English at Level 1 and then progressed to Level 
2. He also works full time in the prison laundry and has had lots of paperwork to 
prepare for the probation service as he is soon due for release. He has also 
participated in a creative writing project. 

He has stated he has issues with his memory. This may be due to previous 
drug/alcohol problems. He is very chatty and happy to talk to tutors about his 
learning and personal circumstances. This is reflected in his written work. 

He can be seen to ‘talk’ to tutors through his workbooks and will often provide a 
‘running commentary’ about his learning experience especially about how he has 
overcome misunderstandings and suggestions for learning strategies. 

 

Analysis 

 

Through his reflections, this learner can be seen to be very open about any gaps in 
knowledge he might have and any difficulties he has faced when completing English 
tasks.  

 



 
EL2 2 

 

EL2 6 



 

EL2 13 

 

 

EL2 14 

 

This shows that he is engaged in his learning and is thinking carefully about it. It also 
shows that he feels safe enough to admit to weaknesses. By explaining which topics 
he feels he needs more practice on, this learner allows his tutor to respond to those 
which might not show up obviously in his written work, further ensuring secure 
progress. 

The learner also describes how he is responding to his work. 



 
EL2 8 

 

EL2 9 

 

EL2 11 



 

EL2 12 

 

This shows a high level of engagement with the teaching material and is further 
evidence that he is thinking deeply about what he is learning. He seems to be fully 
active in the learning process by reacting positively and negatively to what he is 
reading. This assures his tutor that the learner has high levels of participation and is 
also likely to act on any feedback she may give.

Many strategies to support progress in English are offered by the learner throughout 
the notes he has written. He often refers to his poor memory as reason why he 
cannot always recall information.  

 
EL2 4 

 

EL2 7 



EL2 10 

These strategies are often suggestions about ways to help him remember things, for 
example: lists of key terms. While it is good to see a learner who is thinking deeply 
enough about his learning to consider tools to improve it, there may be concerns 
about over-reliance on lists and crib sheets to support memory. 

This learner has also made a comment about the way learning objectives are 
worded.  

 
EL2 5.1 

 

EL2 5.2 



Although this is an isolated example, it raises interesting questions about the 
purpose of learning objectives and the language tutors use when writing them. Who 
are learning objectives for? Do they help tutors or learners track progress? Shouldn’t 
it be both? How do we do this? 

The learner also refers to how he intends to apply his learning to activities he is 
doing outside lessons to use it to create new writing in a different context. 

EL2 3 

He might not be quite at the top of Bloom’s Taxonomy yet, but it appears that he 
certainly intends to get there. 

Learning for Tutors 

This learner’s reflections and notes offer a range of information that may help tutors 
in their practice.  

Safe Learning Environment 

As this learner, like the other case studies, has benefitted from feeling comfortable in 
sharing gaps in knowledge, it is essential that all learners feel safe enough to do this 
in all learning environments. It may have been easier for this learner to do this 
through a workbook that he has written alone in his cell and will only be seen by 
tutors. He has not had to expose himself to the judgment of peers in a classroom. 
When we return to the classroom, we should consider how to make use of this. It 
may be worth considering a way for learners to reflect and express perceived 
weaknesses in writing using a method that allows privacy for those who need it. 

Engagement with Resources 

By providing a range of responses to the learning material, this learner has proved 
high levels of engagement with his progress in English. This could be replicated in 



the classroom through good levels of open discussion and the freedom for learners 
to be honest about how they feel about what they are learning. 

Ownership of Learning Strategies 

By suggesting strategies for learning support, this learner has demonstrated a 
degree of ownership of his learning. He knows what works for him. However, it 
possible that the strategies he suggests may not be wholly helpful for learning and 
retention of knowledge in the long term. While learners are well placed to say which 
strategies will assist them most, they should be deployed along with tutors’ 
expertise. Discussions about the pros and cons of learning support strategies should 
take place between the learner and tutor. This would promote a collaborative 
approach to learning in which the learner has both support and an element of 
control. 

Learning Objectives 

We should also consider the language used when writing learning objectives. They 
should certainly not confuse the learner and ideally should inspire them and help 
them to track their progress. Whilst personal paperwork already phrases targets 
using ‘I can…’ statements, consideration should be made towards simplifying 
objectives in the classroom.  

Application of Skills 

Opportunities to apply learning outside of the classroom should be celebrated and 
encouraged. They are likely to provide context and relevance for learners which may 
help them to engage and participate in their Functional Skills courses and make 
further progress as has been seen in this case study.   

 

Data Collation 

Picture Code Comment Analysis Links  

EL2 1 ‘I got it confused with 
the purpose on Task 3.’ 
(Referring to the words 
‘main idea’ in a 
question.) 

Learner is able to identify 
the reason for 
misunderstandings and 
wants to express this. 

 

EL2 2 ‘I could do with a little 
extra time as I’m at 
work all day and am 
tired when I finish, 
maybe like 9 days 
rather than a week and 
once I’ve caught up with 
all my work, put it back 
to 1 week. The info on 

Learner is able to identify 
strategies to help him 
learn. 

Learner is able to identify 
areas he finds difficult. 

EL2 6 

EL2 13 

EL2 14 



 
page 24 would have 
helped me a lot if it was 
at the start of the start 
of the booklet as I was 
being asked questions 
on things I had forgot 
like subjective 
adjectives. The work is 
fairly challenging, I 
prefer it when there is 
info at the start that you 
can read to prompt 
memory so I can 
answer questions. The 
difference between fact 
and opinion can be 
quite difficult at times 
and also remembering 
things like the meaning 
of words etc.’ 

EL2 3 ‘I wouldn’t mind the 
paperwork for advise, 
entertain, and amuse, 
enquire and inspire as I 
am writing a short 
story/ book 
chapter…and the info in 
the booklet has been 
very helpful and I’ve 
copied it all down for 
my own use so please 
can I have the rest.’ 

Learner wants to apply 
the skills he is learning to 
wider aspects of his life. 
This course has relevance 
to his life. 

 

EL2 4 ‘…would be helpful to 
always have something 
we can refer back to for 
people like myself who 
has a poor memory.’ 

Learner is able to identify 
strategies to help him 
learn. 

But this also raises 
questions about learner’s 
ability to do tasks 
independently. How 
would he manage in an 
exam situation if he 
cannot access 

EL2 7 

EL2 10 



information that reminds 
him what to do? 

EL2 5 ‘I’m really knackered 
here as I don’t even 
know what the 
underlined words 
are…Suppose I do know, 
as I found that easy. But 
I didn’t know the words 
at the top, but felt like I 
know which words went 
where.’ 

Learner was intimidated 
by words in the learning 
objective. Who is the 
learning objective for? Do 
they need to be worded at 
a high level? 

 

EL2 6 ‘This is where I need 
info to remind me what 
colons are, where 
inverted commas go 
and what they look like, 
quotation marks I have 
forgotten as well.’ 

Consolidation/practice 
book 

Learner is able to identify 
areas he finds difficult. 

Learner is happy to admit 
when he doesn’t 
understand something, 

EL2 13 

EL2 14 

EL2 7 [What was easy?] ‘It 
was fairly easy but only 
because I had the tips 
for writing paragraphs 
which is very, very 
helpful with my bad 
memory.’ 

[What was more 
difficult?] ‘Trying to 
figure out when it’s a 
new topic or idea to 
start the new 
paragraph.’ 

Learner is able to identify 
strategies to help him 
learn. 

But this raises questions 
about learner’s ability to 
do tasks independently. 
How would he manage in 
an exam situation if he 
cannot access 
information that reminds 
him what to do? 

EL2 10 

EL2 4 

EL2 8 ‘Well why on the 
previous pages 
paragraphs is there no 
more than two 
sentences in each 
paragraph…it’s ok I did 
not read the bullet point 
correctly.’ 

Responding to teaching 
points about paragraphs. 

Learner responds readily 
to teaching material. 

EL2 9 

EL2 11 

EL2 12 



 

EL2 9 (After paragraphs were 
added to a text) ‘It was 
easier to read and 
understand, plus it 
would be a lot easier to 
find info if needed.’ 

Learner responds readily 
to teaching material. 

EL2 8 

EL2 11 

EL2 12 

EL2 10 [What was easy?] ‘No it 
was not easy but 
because it explains 
what things are at the 
front I had the info 
needed to work it out.’ 
[What was more 
difficult?] 
‘Remembering what 
things are such as 
subordinate clauses, 
complex sentences, I 
like it when there is info 
to remind me of things.’ 

Learner is able to identify 
strategies to help him 
learn. 

But this raises questions 
about learner’s ability to 
do tasks independently. 
How would he manage in 
an exam situation if he 
cannot access 
information that reminds 
him what to do? 

EL2 7 

EL2 4 

EL2 11 (Responding to a text 
without paragraphs) 
None, maybe a bit 
confused with all the 
scores, teams, players’ 
names etc’ 

Learner responds readily 
to teaching material. 

EL2 8 

EL2 9  

EL2 12 

EL2 12 ‘I thought C was the 
answer because the 
woman feels like she’s 
being discriminated 
against, men abusing 
her on the roads. Also I 
don’t know what B 
means.’ (B was the 
word ambiguous) 

Learner responds readily 
to teaching material. 

EL2 8 

EL2 9 

EL2 11 

EL2 13 ‘I’m still not 100% on 
complex sentences and 
grammar such as 
colons, I don’t even 
know what they are. I’ve 
never done any work 

Learner is able to identify 
areas he finds difficult. 

Learner is happy to admit 
when he doesn’t 
understand something, 

EL2 14 

EL2 6 



that I remember, with 
colons. 

On the reverse side of 
this it says what a 
complex sentence is. 
However, it refers to 
dependent and 
independent clauses, so 
you go to them and they 
describe a subject 
which I know what it is. 
However, I don’t know 
what a verb is, so I’m 
still none the wiser what 
a complex sentence is 
because I can’t 
remember what clauses 
and verbs are etc.  

But I did try and, oh, I’ve 
already done this 
booklet.’ 

 

EL2 14 ‘Even though this 
explains what they are, 
it’s using words that are 
unknown to me so I 
don’t understand what 
is being said.’ (Referring 
to a glossary) ‘I look 
here for the answer and 
don’t know what verbs 
are so still none the 
wiser.’ ‘Don’t know what 
clauses are.’ ‘Same 
again.’ ‘What are 
independent clauses.’  

Learner is able to identify 
areas he finds difficult. 

Learner is happy to admit 
when he doesn’t 
understand something, 

EL2 6 

EL2 13 

    

 

 

  


