
 

 

The following is a teacher testimonial considering the initial project ideas and the 
implementation of differing technology/applications to support teaching learning 
and assessment. 

 

Project Group: 

The group of students selected for the project have all previously achieved a grade 3 
at GCSE.  They regularly attend college and have shown good commitment to their 
studies.  Three of the students in the project have Autism Spectrum Disorder (ASD) 
and one has Attention Deficit Hyperactivity Disorder (ADHD).  Another student has 
visual stress and requires visual aids such as yellow paper, screen overlays and 
enlarged print. The final two students present as very able grade 3 students who 
require stretch and challenge to move them above the grade 4.  The diverse range of 
needs in the group has allowed us to see how Quality First Teaching, through the use 
of visual resources, can impact on all abilities of students.  

The project group are all on track to be awarded a grade 4 as they have very strong 
evidence files.  One of the students has had work moderated by the English Faculty 
as Grade 5/6, so it is expected that they will achieve the grade 5 overall.  The grade 5 
student has ASD and has struggled with education and suffers from mental health 
issues, so this would be a great achievement for them.  

 

Project Update: 

So far, we have used a wide range of strategies in the class to stimulate students 
who have been working online since Christmas.  The following strategies have been 
deployed and the impact, from a teacher perspective has been reviewed: 

 

Strategy Impact 

Screencasts of 
all lessons 
have been 
used since 
September to 
talk students 
through tasks 

The students in the project group found the screencasts helpful 
when not in class.  One student with ASD and their parent used 
them to prepare the student for the week ahead. This was 
possible because I made screencasts for both the online and in- 
class weeks. This approach was developed as the year went on, 
because it became evident that a lot of students were missing in- 
class weeks due to self-isolation etc.  



 
when they 
were working 
on the A/B 
structure. (A/B 
is our 
timetabling 
system) 

The screencasts seemed to lose their impact when students all 
moved online and we started to have live lessons via Google 
Meets. The screencasts could be quite long and students 
seemed hesitant to watch them as well as attend a Google Meet.  

The screencasts have proved invaluable when students have 
been preparing their evidence files for GCSE.  Students who may 
have missed a lesson have been able to re-watch the videos and 
then complete the work they missed with very little supervision.  
Using more video in the classroom has really promoted 
independence in the students. I have also noticed that students 
access the videos in their own time at home and like to use them 
outside of class and college hours.  For example, one student in 
the project group tends to work in the middle of the night as he 
has young siblings, so works on his English when the house is 
very quiet. I will continue to make screencasts, but this will be 
adapted to make a screencast for each GCSE question and each 
key skill. They will be stored in a revision file for students to look 
back at and use as required across the course and act as ‘How 
To’ videos which can be used in lessons. 

Visualiser The visualiser has allowed students to watch and work with me 
to annotate the texts.  It allows me to replicate the classroom 
approach to annotation and also model mark schemes and 
student work, marking it live so they can see how an examiner 
marks.  We annotate together and the annotated work is then 
placed in the classroom for future use by the students.   

Students were also sent the text we were annotating in the post, 
so they could annotate along at home; this created the visual and 
sensory experience of handing the text and being able to make 
their own notes.  This has been well-received and many students 
were ‘annotation ready’, coming to the lesson armed with their 
text, a pen and highlighter.  

The visualiser continued to be used when we returned to college 
to model annotation before students then took assessments.  
Modelling annotation (which is a key skill many Grade 3 students 
lack) has really reinforced what students need to be looking for 
and highlighting.  One student in the project group has 
commented that ‘they never knew what they were supposed to 
be writing on the text before and just used to highlight words’.  
Modelling on annotation has allowed them to see how to write 
comments around words and language features to prompt their 
thinking when answering questions later on.  It has also allowed 
me to easily model good exam technique and how you read the 
questions and know the focus before you annotate a text. We 



have established good habits in annotation, where they will only 
now need to annotate the text once in an exam. I will use the 
visualiser to record annotation videos so that students can look 
back at the process of annotating a text and have a constant 
reminder of the way to approach a text in the exam. 

Voice Note 
Symbol 

As the screencasts lost some of their impact, I moved to using 
voice notes on slides to provide prompts to students and allow 
them to revisit instructions independently.  I chose the Mote app 
to do this as it has a very visual speaker symbol which students 
can’t easily ignore.  The voice note is also limited to 30 seconds, 
so promoted short instructions.  Learning Facilitators, who have 
been in college whilst some students are online, have observed 
that they use the voice notes, but this approach requires further 
evaluation.   

The voice notes have been used well online, but some students, 
and generally the ones who need the support, were not clicking 
on the voice note.  I altered the approach to change voice notes 
to automatically open when the slide was opened.  The use of 
voice notes will be something that I continue with, as they are 
very quick and easy to use and sometimes just give a little 
prompt on what a student needs to do. 

Skills Menus To make the development of skills a priority for students, a 
Nandos style skills meu has been developed. This was developed 
based on the whole class groups written skills and the errors 
noticed whilst marking work.  The errors were clearly noted on 
the student’s individual work and they were then required, during 
Dedicated Improvement and Reflection Time (DIRT), to work on 
the skill on the menu that they needed to.  They have used the 
menu to work on writing skills so far.  This approach needs 
further evaluation and impact will be evidenced through 
improvements in written work. 

The use of the skills menus took a back seat a little during 
evidence gathering for GCSE, but the students liked the idea of 
being able to choose an activity to assist them in improving their 
written skills. The skills menus worked very well for students of 
all abilities and, outside of the project group, the feedback was 
very positive.  Adult GCSE students particularly enjoyed the idea 
of the menu being created based on skills they had not 
mastered.  It was evident in their written work that their skills 
were developing and that they were taking on board what they 
had learnt from the skills activities.  In future, I will create skills 
menus for all the key areas of the GCSE course.   



 

QR Codes Quick Response (QR) codes are embedded into slides and 
documents so that students can easily use their phone to watch 
video clips and link to websites which contain images to add 
context to a text. This is well received as students are very used 
to seeing this technology.  It has also avoided buffering on 
laptops when students are on the Google Meet and also on a 
video clip; they can quickly watch any required clips and still be 
engaged on the Google Meet. 

QR codes are an easy feature to embed into slides, so this will 
continue.  It has practical uses, but I also observed that students 
just like the novelty of using a QR code to access videos and 
websites. 

Adobe Sparks Students have used this free online programme to create a mood 
board to assist with creative writing.  This was trialled when they 
were working on our timetable A/B week plan, so it lacked some 
of the impact it could have had if it was more guided.  It will be 
used again during online learning to create a storyboard for a 
narrative.  Storyboards will be evaluated to see whether this 
approach has helped the students to think creatively when using 
structural devices. 

I found that for some students using Adobe created another level 
of complexity which sometimes wasn’t needed. The idea of 
storyboarding and creating mood boards was valuable, but this 
could perhaps be just as easily done via google slides which is 
software they are more familiar with.  

 

Next Steps: 

We now hope to move forward with the use of visual resources by using learning 
platforms such as CurrikiStudio.  This will make resources not only visual, but also 
interactive as it allows for instructional design features such as tasks to be 
embedded into video and drag and drop activities. Video is regularly used in the 
classroom, but it is often passive and used to inform learning and student 
understanding of context.  We hope to now make visual resources as interactive as 
possible for students.  

The use of CurrikiStudio will be explored over the summer when new resources are 
being created as being able to integrate quizzes and video to make resources more 
interactive is still an approach that should be explored.  Other instructional design 
software packages such as Adobe Captivate will also be explored as the college is 
appointing a Learning Technologist to promote the use of design packages to create 
lessons and resources.  


