
Chuck Berry, Johnny B. Goode (music and lyrics) 

Storyboard template for breaking down the narrative structure of ‘Johnny B. Goode’

Exemplars of completed storyboard templates for breaking down the narrative 
structure of ‘Johnny B. Goode’ 



 



 



 



Spider diagram template for planning: 

 

Exemplars of completed spider diagram templates for planning: 



 



 



 

Commentary: In the November stage of the project planning, drafting and re-drafting 
were heavily scaffolded.  The stimulus material was Chuck Berry’s popular song 
“Johnny B. Goode” which, by virtue of being a ballad, contains a ready-made ‘rags-to-
riches' narrative structure.  There are also ready-made themes and ideas contained 
within the song, such as, the value and meaning of ‘ambition’, ‘perseverance’, ‘talent’ 
and so on.  After listening to the song and discussing it, learners became familiar 
with its narrative structure by story-boarding the story within the song.  Three boxes 
were assigned to each verse, so that learners had to pick out the key moments in 
each verse.  Learners were reminded that the story-boarding activity was not meant 
to be an art class.  The object of the exercise was not to produce wonderful 
drawings; the exercise was primarily intended as a way of getting learners to look at 
the narrative structure of the song.  If they wished, they could add a short description 
below each picture to jog their memories.  



After the story-boarding exercise the learners either planned for a piece of writing 
which followed a similar narrative structure, or for one which picked up on one of the 
themes raised in the song. Those who opted for the thematic approach were given 
structured mind-map templates to plan their writing; those who wanted to follow a 
similar narrative structure were given blank story boards for their planning. With 
hindsight, we found that the mind-map was quite constraining, as there was a 
general tendency for learners to feel that they needed to fill every bubble. This had 
the unintended consequence that learners became more fixated on filling bubbles 
and lost sight of the whole point of the exercise:  planning their first drafts.  This 
didn’t necessarily mean that the exercise wasn’t purposeful.  However, we were 
aware that some learners got easily side-tracked.  Fortunately, we were able to revisit 
the activity in the following week, when the learners started their first drafts.   

At the drafting stage, learners were given tips which they could add to their ‘toolbox’ 
of strategies to help them get started.  These tips included starter sentences, lists of 
descriptive words and some pointers regarding linguistic or structural devices that 
they could use in their writing (see Appendix 12).  The ‘toolbox’ of strategies 
functioned as a mechanism to help them get started and to stay on track. 

 


