
 

The first two students were chosen within the first two weeks of term. 

Student 1 - This learner is from Health and Social Care – Level 1.  She was originally 
chosen because she was vocal and feisty.  It was felt that to engage her co-
operation would help the classroom environment and reduce the poor 
behaviour.  This worked, and the class was not negatively impacted by her 
challenging behaviour. However, she did not engage in the flipped learning material 
much at all.  Working outside of class was not something that she was willing to do 
and, sometimes, working inside class was also not on her agenda. In addition, 
she has struggled during the pandemic and her family situation is complex, with her 
needing to care for younger siblings at times. However, the process of being 
asked, and being treated as a young adult, has improved her overall 
attitude, behaviour and has positively impacted her retention.  Her reading scores 
have jumped 2 grades from her diagnostic work, but she has remained at a band 3 in 
a recent mock. She recently asked to be invited into class virtually when she was 
unable to attend in person. 

Student 2 - This construction learner did not cope well with repeating another year of 
English GCSE.  At first, he was proud to be asked but he failed to engage in the 
process, although he said to me that it was ‘nothing personal’ and that I was 
‘sound’.  In fact, before Christmas, he left his vocational course as he had gained an 
apprenticeship.  

 

The following two learners were added after a few weeks, as the first two students 
were not engaging with the process.  They had been chosen at the start when the 
teacher was not familiar with the students.  Student 3 changed group in October and 
student 4 was shy and poorly at the start of the year.  

Student 3 – This student is studying a BTEC Level 1 Diploma in Business 
Administration and has been with the college for some years being 19.  He has 
always completed work, both independently and in class, and any surveys. He has 
reported that he finds the video clips useful as they ‘visually help with understanding 
what’s happening’ and that pre-reading the texts help, as he needs to, ‘check the lines 
that they want me to explain so I have to read the text again, which helps me 
understand it better’.  He also agreed that he feels less anxious about coming to 
class having completed the flipped learning because, ‘I can be more confident in 
what I write about it’.  He would like to hear the text read by someone (not immersive 
reader) and reports that the flipped learning tasks have been the right standard and 
length for him.  This is his third attempt at English GCSE and he has enjoyed this 
different approach to learning.  His grades have been consistently high, even with the 
remote learning, currently achieving a band 6/7 in Paper 1’s recent mock; his reading 
section was actually a band 8 – jumping 2 bands from his diagnostic reading 
assessment.  



 
Student 4 –This student is studying a Level 2 Childcare Diploma.  She has really 
embraced this project, always completing the surveys and responding to questions 
about the material and process fully, with some useful suggestions volunteered of 
her own volition.  Where she did not complete the flipped learning, it was because 
she was in hospital.  She felt that the flipped learning meant that she could approach 
the more complex questions in class with more confidence.  Often, the 
teacher would find that she had completed the first few questions in the study guide 
as well, so she would be working at a different stage in class and completing 
extension work towards the end of the class.  

This learner’s view is that flipped learning for English GCSE ‘works well’ but that the 
text should be in the Forms’ quiz rather than just in the anthology.  As a result of that 
early feedback, we altered all future quizzes so that this was the case.  She was then 
able to complete it even when on the ‘bus’ or ‘in the bath’.  She felt that ‘some of the 
writing videos are just too long – interesting but too long’ and concurs with the view 
of others that a teacher reading the text inside the quiz would be helpful as the 
Immersive Reader ‘reads like a robot’.  She was asked if having line numbers in the 
text or rephrasing the questions to reflect the find and retrieve questions more 
closely would be helpful and she firmly agreed. Having her completing the quizzes 
each time and scoring highly meant that the others also started to do it before class 
and work in class. 

At 18, she is slightly older that the others, having missed a year due to severe ill-
health, and does not care about being seen to be working hard. At the start of the 
year, she was working consistently at a high band 3 for reading, but a 4 in writing.  In 
the recent Paper 1 mock, she achieved a band 9 in reading. She is producing some 
excellent independent work, achieving a band 6 in the recent Paper 1 mock for the 
writing element.    

 

  


