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Appendix 1 – Project Leader’s Final Report (Darlington Borough Council) 

Lindsay Ogle (Darlington Borough Council) 

Project Overview 

The aim of the project was to carry out research into using different techniques, teaching methods 
and resources to ascertain whether these new approaches benefited both tutor and learner and to 
determine what (if any) changes would be required in order to deliver teaching and learning in a 
new way. 

The resources which were used were developed by Pye Tait Consulting for both English and maths 
functional skills, linked and adapted to fit with the proposed reforms. 

The rationale of the project was for our service to be better prepared for the functional skills 
reforms in terms of identifying and anticipating any staff training that might be required in order to 
effectively deliver the reforms; being able to identify any changes in the functional skills standards 
and ascertain what they would mean for our teachers and learners and be better prepared to 
develop our own resources which would link to LEP priorities or other specific local needs 
(employment or other). 

We worked collaboratively with our partner North Yorkshire County Council (NYCC), a much larger 
organisation in terms of number of learners, geographical spread, demographics and number of 
teaching locations. 

The method chosen for our research was lesson study; this was deemed to be the most 
appropriate for our needs. Dudley states, 

“Lesson Study (LS) is a highly specified form of classroom action research focusing on 
the development of teacher practice knowledge. It has been in use in Japan since the 
1870s. LS therefore pre-dates action research as we know it in the West, by some 70 
years. 

LS involves groups of teachers collaboratively planning, teaching, observing and 
analysing learning and teaching in ‘research lessons’. They record their findings. Over a 
cycle of research lessons they may innovate or refine a pedagogical approach which 
will be shared with others both through public research lessons, and through the 
publication of a paper outlining their work”.     (Dudley, 2011) 

Due to time constraints and exam preparation at the latter part of the academic year 2016-2017, 
we could only carry out two lesson studies, one in English and one in maths. These were carried 
out in June and July 2017.  These were followed by a meeting of all four tutors and project lead to 
review where we were and to determine the activities for the new academic year 2017-2018. 

We planned for a further two English and two maths lesson studies to be carried out and 
completed in October 2017. Furthermore, project leads for Darlington and NYCC met and agreed 
to carry out collaborative observations on one another in October 2017. 
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The activities we carried out were: 

 

As project lead, I observed a lesson study in Harrogate on 5th October for Level 2 adult learners on 
their ITWIS (Introduction to working in schools) course and a lesson study in Ripon on 18th 
October, again for Level 2 adult learners on the ITWIS course and my reports on the lessons were 
forwarded to my partner in NYCC. 

My project lead partner from NYCC observed an English Entry level lesson on Friday 13th October 
in Darlington and their report has been received by me. 

Project Progress 

The project lead and project tutors had previously no prior knowledge or experience of action 
research and the lesson study approach. Neither has Darlington Borough Council worked 
collaboratively with NYCC. Our collaborative work had previously been restricted to the Tees Valley 

Date Tutor Learners Level Functional Skill Activity Page number Evidence

23/06/2017 Grainne Duffy Study Programme Mixed E3-L2 Maths Value for Money and best Buys 195 Lesson Plan

Case s tudy learner's  work

Resource sheets

Tutor resource sheets

Observed by PL

Lesson Study Report

14/07/2017 Louise McTaggart Adult learners Entry level Engl i sh Preparion for Volunteering 122 Lesson Plan

incl . ESOL E1-E3 Resource Sheets

Obsereved by PL

Lesson Study Report

Summary Report

10/10/2017 Grainne Duffy Study Programme Level  2 Maths The 10,000 Steps  Chal lenge 315 Lesson Plan

Case s tudy learner's  work

Resource sheets

Tutor resource sheets

Lesson Study Report

Summary Report

10/12/2017 Shan Walker Adult learners Level  2 Engl i sh Food Waste 151 Lesson Plan

incl  ESOL Case s tudy learner's  work

Resource sheets

Tutor resource sheets

Lesson Study Report

Summary Report

Observed by PL

13/10/2017 Louise McTaggart Adult learners Entry Level  Engl i sh Promoting Loca l  Places  to Vis i t 118 Lesson Plan

incl  ESOL E1-E3 Case s tudy learner's  work

Resource sheets

Tutor resource sheets

Lesson Study Report

Summary Report

Observed by Partner PL

16/10/2017 Sarah Regan Adult learners Level  1 Maths One World 162 Lesson Plan

Resource sheets

Tutor resource sheets

Lesson Study Report

Summary Report
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Local Authority providers (Hartlepool, Stockton, Middlesbrough and Redcar & Cleveland) and with 
Gateshead Council. The project lead regularly attends a North East regional Skills for Life meeting 
where some collaborative working or idea sharing takes place.   

As project lead, I found the experience rewarding in the sense that I could identify with similar 
problems/opportunities within our provision that my partner in NYCC had - learner retention, 
success rates, venue suitability etc. More importantly, it provided me with the experience of peer 
reviews on (albeit a limited number) of NYCC teachers with the potential of sharing best practice 
with my own tutors. 

My tutors enjoyed carrying out the activities and being involved in action research, these being all 
new to them. The activities lent themselves better to teaching English than maths in the sense that 
the prepared resources were quite similar to what our English tutors might use in their classrooms 
and therefore required limited change to existing practices and lesson planning.  

The key difference in English was the lesson study approach of using case study learners and 
receiving their views and opinions on the activities - this would generally not occur in this specific 
way. Furthermore, using the prepared activities provided the English tutors with an instant 
resource, (which may have required slight amendments or supplementary resources to be fully 
applicable and inclusive to their learners) and which was topical or of particular interest to their 
learners, thereby promoting more inclusion, equality and diversity into their lessons. 

All too often our English tutors find it difficult to embed functional maths and ICT into their 
lessons. The new activities actively include and promote all functional skills and this has 
supported and encouraged our tutors to develop their own skills and stretch and challenge 
themselves.  

With the maths activities, the tutors were required to adapt their lesson strategy and adapt their 
lesson plans to accommodate the multi-topic activities. In other words, an activity could be carried 
out if the learners had previously been taught the coverage and range of the curriculum areas 
contained within the activity (e.g. Decimals, area and perimeter, charts and averages) in previous 
lessons and the activity therefore became a consolidation or revision exercise.  

However, if these topics had not been previously taught, it required the tutor to teach the coverage 
and range for the topics within the actual lesson study in order for the learners to be prepared and 
able to engage. This was definitely a shift in practice and this required the tutors to maintain and 
develop their knowledge of educational research (ETF professional standards 8 and 9) in order to 
effect these changes.  One tutor, responding to learner needs, adapted the activity by removing 
Waitrose and Marks & Spencer and replacing these with Morrison and Tesco because her learners 
would not have been able to identify with the original supermarkets and therefore the tutor was 
making the activity relevant to their real lives and at the same time, ensuring inclusion 
(professional standard 3) 

What I found even more encouraging from a professional development point of view, was that the 
tutors welcomed the lesson study approach, embraced the project and commented upon how 
effective and rewarding was the planning phase and the actual lesson delivery, to the extent of 
creating their own supplementary resources and thinking about the next steps in developing the 
activities.  
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Tutors have been encouraged through the activities to create more opportunities for paired and 
group work both in English and in maths. In the latter it had been difficult to incorporate the 
concept of paired and group work, so these lesson studies have given our service the opportunity 
to research whether learners like this approach. 

Similarly, an opportunity had arisen to use a more varied quantity of resources, specific to learner 
level, but more importantly valid in a real-world sense and therefore relevant to learners’ lives. All 
too often, the teaching of maths in particular requires a link to a learner’s hobbies, interests, job, 
etc. in order for it to be relevant for them and these activities have provided some relevance. 

In terms of further mapping this project to the ETF Professional Standards, this demonstrated that 
they were developing their professional values and attributes through: 

Reflecting on what works best in their teaching and learning (1) and evaluating their 
practice (2), being creative in selecting and adapting strategies to help learners (4), 
promoting social and cultural diversity (5) and building collaborative relationships with 
colleagues in both our own and in one case, NYCC (6). 

Furthermore, their professional knowledge and understanding has been developed through: 
Updating their subject knowledge (7), updating and applying educational research (8&9) 
and evaluating their practice with others (10) 

Their professional skills have been developed through this project by: 
Working with case study learners to identify their strengths and weaknesses and observe 
them carrying out activities (13), planning new lessons with diverse groups (14), promoting 
the benefits of technology through use of video and the internet (15) and collaborating with 
peers, project lead and other partners - NYCC, OTLA NE & Cumbria, ETF (19). 

Lesson study reports and tutor summary reports detail what aspect of teaching the tutor wanted 
to change and how case study learners responded to the activities, together with a description of 
what learners said about the activities, as well as key learning points and next steps. 

It is too early to tell how the action research will impact on learner achievement, retention and 
progression because it is too early in the term for any examinations and these lesson studies have 
been performed in isolation from mainstream teaching.   

A review of the action research and planned continuous use of the activities throughout the 
academic year, could provide a better basis on which to compare retention, engagement, 
achievement and progression and this aspect will need to be examined within the service to 
ascertain what (if any) support the tutors will require in order to undertake it (20). 

Summary 

We can link our learning to the professional standards that I have mentioned previously in this 
report and our approaches have been effective when judged against the outcomes: 

1. What will benefit both tutor and learner?  

Tutors have embraced the opportunity for CPD and have been able to challenge their own practice 
in a safe and non-threatening manner and this can be cross referenced to the professional 
standards. Whilst initially being slightly hesitant about changing the way they teach to serve a 
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research project aims and being observed in the process, they quickly responded positively to 
these changes and embraced the project. Tutors have been encouraged to reflect on their current 
practice and try out something new, as well as agreeing to their learners being asked about the 
lesson / activities. The latter generally having been previously only carried out solely in 
walkthroughs, observations of TLA or end of course evaluation.  

Tutors have been encouraged to share their ideas with other members of their team and their 
project lead, as well as having the opportunity to shape how we teach functional skills in the 
future. Furthermore, there has been an opportunity for collaborative working with another local 
authority and attending events with the outcome of sharing best practice and feeling more 
involved in the decisions which will shape the future of functional skills.  

I believe that working within this project has made the small team a much stronger team ready to 
embrace change. 

Learners have reacted to the activities in a positive way and have commented upon the relevance 
of their learning to their own lives. Furthermore, the teaching methods have encouraged paired or 
small group work, discussions and an opportunity for learners to give feedback not only to their 
teacher but to their peers - invaluable development of speaking and listening skills relevant to 
improving and developing their social inclusion.  

Learners have worked with peers from different cultures and diverse backgrounds and have 
commented upon how better they have been able to bond with other learners and this has been 
evident in observations, again enabling the promotion of equality and diversity and British Values. 

Furthermore, learners have responded saying that they have felt more confident to engage in 
speaking and listening within the classroom after carrying out the activities in regards to paired 
work and providing feedback to the class. Again, this is an important development in the learners 
whose self-esteem or confidence is low and preventing them from developing their social and 
personal skills and thus improving employability opportunities. 

2. What training do our tutors require?  

Three of the four tutors have a Level 5 subject specialism and all four tutors are experienced 
teachers who found planning for the lesson, adapting resources or methods and conducting the 
lesson to be within their comfort zone. From initial reports and tutor feedback, a subject specialist 
would be able to respond to any given change in circumstances within the lesson; in other words, 
is able to engage in reflection in-action (Schön, 1983).  

For example, in a scenario where the teacher only needs to teach part of a maths coverage and 
range topic (the part required to conduct the activity) but is asked by learners to expand upon the 
topic or introduce a different linked topic, I am confident this would cause no anxiety to a subject 
specialist. However, for less experienced tutors, this might be problematic, because their lack of 
depth of subject knowledge may prevent them from developing this opportunity without being able 
to prepare for its emergence. The less experienced the teacher, the less able they are to react to 
immediate changes within the lesson.  

This might be an area where training would be required - perhaps all functional skills tutors should 
engage in an enhanced programme of learning? 
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Working with other partners worked well in my opinion, albeit this was on a small scale. It was a 
valuable experience for me to observe two English lessons (I would have liked to have observed a 
maths lesson in NYCC) and I have had feedback from our English tutor that she valued the 
feedback she received from our partner’s observation. 

The action research approach worked well as a method for undertaking the activities and 
providing us with a structure for evidence purposes. 

The constraints that we faced were in terms of time. Ideally, we would have liked to have planned 
for more lesson studies than the six we carried out. Ideally, we would have liked a longer period of 
time to research perhaps just one class in isolation (one English and one maths) for a full scheme 
of work, thereby being able to observe (via the tutor) how learners had responded to a variety of 
numerous activities and how different was their overall learning experience in terms of retention 
and achievement. 

Tutors have engaged in CPD and have shown development against an array of the professional 
standards as well as being introduced to the idea of action research and the lesson study 
approach. 

In terms of sustainability, it will be a case of informing all functional skills tutors of the research 
and its outcomes and introducing the concept of breaking away from “the same” in order to adopt 
these new approaches to teaching functional skills. Whether this becomes mandatory is 
dependent upon a number of factors: tutors’ willingness to embrace change and challenge 
existing practices; their openness to CPD; their level of subject specialism and their level of 
teaching experience; their comfort zone and management buy-in.  

Support mechanisms can be put in place to assist those staff resistant to change or unable to 
develop the required skills. 
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