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Appendix 2 – Learning Study (North Yorkshire County Council) 

Helping ITWIS students to begin their course confidently: Using the L2 
project: A new start. 

Julie Firth and Mandy Sunderland (North Yorkshire County Council) 

Background information about the class 

The group are all women in ages ranging from low 20s to high 40s. There are 10 of them. These 
women have typically taken some time out from work to have a family, although two have no 
children and are looking for a career change. In my experience, these learners are often quite able, 
but low in confidence, although some are defensive: either because they feel over qualified for the 
course or frightened because they struggled with English at school, perhaps with dyslexia too. The 
learners' family commitments sometimes mean that they need to take time off. 

Summary  

On exploring the materials, I had to discount many as we have no class access to computers etc. 
Furthermore, issues such as housing seemed irrelevant to their needs. However, they are making a 
new start by coming on the course, and some have been socially isolated due to the demands of 
child-rearing. This made the choice of 'a new start' particularly apt.  

The project embedded many key outcomes and seemed a soft-touch approach to returning to 
learning-whilst not slowing us down, as this is a fast-track course of 15 weeks with much to 
achieve in that time.  

I decided to prepare a booklet reflecting the tasks that 'a new start' encompassed, thus allowing 
those who had to take time off and an element of autonomy. 

Activity 1 

I slightly altered this as the group only started on that day: I asked them to introduce their partner 
and give details of any groups or activities they enjoyed. Only after this did I ask them to complete 
task one - discussing and making a list of feelings people might have upon joining a new group. 
They were then able to move on to the task of planning content for their leaflets, as the feelings 
activity produced ideas about what they would need to know. 

I gave them a booklet for this, as I wanted them to make their own decisions and to feel confident 
that if they missed a class, they would have all the information they needed. (Attached) 

Activity 2 

This activity: exploring local groups and feeding back on what participants would need in the way 
of information was very successful. It was followed up by an exploration of realia, giving them 
guidance on good practice. I was able to set the completion and submission of the leaflet as a 
home task, as most wanted to use a computer. 
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Activity 3 

The learners used a review of a local cycle path to explore the features of a review. I found it quite 
hard to find a decent review on the internet and the one offered as project materials seemed too 
brief for the L2 learners. 

They generated a good list of things they would need to know in order to write an effective review. 
I have set the review as a task for home, but didn't want it to overlap with leaflet submission dates, 
so it will not be complete until after this project's final date for submission. 

What went well in the sessions? 

The learners definitely benefitted from the confidence building opportunities to engage in S&L with 
new people. As before, I found it hard to stand back and allow this process to take place naturally. 
However, the maximum benefit seemed to come from their interactions, rather than my 
interventions. 

As commented upon by Lindsay, learner one 'was keen to participate and contribute within the 
paired discussions and to the rest of the group, offering their own views. 

Learner confidence to openly discuss their own views was improved because of an early 
introduction of paired discussions.' 

 

Learner two unbent during this activity. She seemed to understand that they were the decision 
makers and thus able to control their own learning. This is borne out by her comment to Lindsay-
the observer- that she felt, 'more able to get back into a learning mode.' 

Realia seems essential for this activity's success: the learners needed to see how leaflets worked-
or didn't work, as this is not evident from text copied from the web alone. 

I was pleasantly surprised by the amount of learning that could be drawn from these activities: 
discussions and feedback led naturally to conversations about homophones, grammar and so on. 
For example, the exploration of the review led to discussions about parts of speech, while 
exploring the leaflets led to work on persuasive techniques and layout. I was able to show them 
past exam questions that are linked to these concepts. While this led to more than two sessions 
being spent on this project, it is time well spent as we can come back to these concepts as a 
familiar idea later on. 

Lindsay's observations were that: 'The fundamental reading task lends itself well to embedding 
English SLC and writing. The task is good for promoting equality and diversity and inclusivity 
through paired or small group work and developing conversations from learner points. The task 
lends itself well to developing social and personal skills as well as boosting anyone with low levels 
of confidence.' 

As he points out, E&D was easily covered here, and actually led to learner two commenting on the 
overwhelmingly female photos in some of the more 'domestic' leaflets. 
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What would I change in future 

• There is very little that I would change, apart from sourcing some good quality reviews prior 
to running the project. 

• I would be more aware of the opportunities for E&D and so might embed them more in the 
leaflet 

• Ideally, I would have computers to allow in-class work on the leaflets: one learner submitted 
a very brief leaflet. I could have intervened earlier if it was developed in class. 

 

Next Steps 

• Before I could use these activities, I would source some effective reviews to use 
• I would adapt the booklet to include E&D more overtly 
• It would be nice if we were able to have computers in class, in order to allow independent 

research and supported completion of the leaflet 
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 Planning a Learning Study 

 Working with: Julie Firth and Mandy Sunderland 

 (Host to complete) 

 

What aspect of your teaching would you like to change? 

Mandy and I both teach a fast track L1/L2 FS English course to students studying on an Introduction to 
Working in Schools course. When they begin some may not have experienced classroom learning for 
several years and they are therefore apprehensive about a return to learning. We both feel that having 
taught ITWIS previously that learners have sometimes felt intimidated by our current approach. In addition, 
we thought that as these learners would be working with children at the start of ne academic year, they 
would be responsible for helping these children to settle in new schools and new classes and therefore 
would be aware of the complexities involved in starting something new. 

We discussed possible topics from the exemplars and agreed that the topic of New Starts would be an 
appropriate one to introduce the learners to the course and to spread it over two weeks. The idea is that by 
introducing this topic the students would have a gentle introduction in which many aspects of the course 
would be made known to them so that when we introduce themes such as language features later in the 
course, we can remind them that they touched on these during the first two weeks and thereby establishing 
confidence. 

What will you try out to bring about this change? 

The plan is to follow up the two/three sessions with speaking and listening tasks as by then hopefully the 
students will know one another and should feel comfortable in the group. The tasks for the project will be 
given to the learners in the form of a booklet which they will have to complete. If learners are unable to 
attend a session for whatever reason they then have the booklet to complete so that they don't miss out on 
any of the work. In addition, we would also have individual tutorials with the students and we hope then to 
offer support so that the learners will also have the confidence to set their own ILP target/s based upon the 
project. We also thought that putting the work into a booklet would allow for absences. 

We have discussed changes and agreed that we would make changes to activity 1 by asking them to think 
about groups that they are already involved in locally. This can include for example Facebook, WhatsApp 
groups for those who say they are not in any groups. 

Describe the characteristics of two key learners in your group 
Learner 1: 

How do you anticipate that your changes might help this learner? 

Learner 2: 

How do you anticipate that your changes might help this learner? 

 

A.  Before the Learning Study Activity 

A Guidance Framework 



 
Activities for supporting maths and English learners  Page 16 

A.  (Visitor to complete) 

 
How did Case Study Learner 1 respond to the activity? 

The task lends itself well to embedding English SLC into a reading topic and the paired / small group work 
was beneficial in preparing learner to speak individually to the group. 

The learner brought out a valid point regarding equality from one of the leaflets, which was discussed by 
the rest of the group. 

 

How did Case Study Learner 2 respond to the activity? 

The learner was keen to participate and contribute within the paired discussions and to the rest of the 
group, offering their own views. Learner confidence to openly discuss their own views was improved 
because of an early introduction of paired discussions. 

 

 

5-minute discussion: Key questions for the Case-Study Learners 

‘What did you enjoy most during this activity?’ 

• Great to promote paired and group work 
• Ideal for preparing learners for individual contributions to discussions. 
• An opportunity to think more deeply about things and have them drawn out by the tutor. 
• Ability for tutor to stretch, challenge the group and open up other avenues of discussion. Using a 

variety of real-life examples was good. 
 

'What can you now do following this activity?' 

• Feel more able to get back into a learning mode 
• Ready to go onto the next stage of designing a leaflet 
• More able to look at any leaflet in real life and be able to identify its purpose, audience and language 

which makes me more ready to tackle this in the exam 
• More comfortable with working with other class members and contributing openly to discussions. 

 

'How could the activity be improved when taught to another group?' 

• None thought it could be improved. 
 

 

  

B.  During the Learning Study Activity 
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B.  
(Host and Visitor to complete) 

 
What have been the key learning points from this learning study and visit? 

The fundamentally reading task lends Itself well to embedding English SLC and writing. The task is good for 
promoting equality and diversity and inclusivity through paired or small group work and developing 
conversations from learner points. 

The task lends itself well to developing social and personal skills as well as boosting anyone with low levels 
of confidence. 

The task relied on a knowledge tutor who was well prepared and had a variety of different leaflet designs 
for learners to compare and contrast. 

All learners were keen to participate and were all engaged in the lesson. 

 

 

What souvenirs* from this session would best convey to other teachers the value of this 
learning activity? 

Leaflets 

 

 

 

 

 

*e.g. learning resource; teacher’s PowerPoint slide/illustration; example of learner’s work; key comment by 
learner or teacher; suggestions for changes to next lesson 

What “Next Steps” could be taken to develop this activity? 

Learners to produce a document/ leaflet of their choice that uses all of the features discussed in the lesson 
or annotate an existing document/ leaflet with the features - good for promoting individual choice (British 
values). 

 

Where could we find more information to guide our approach? 

 

 

 

C.  Following the Learning Study Activity 
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ITWIS Functional English 

A new start! Project one. 

 

Your name: 

Submission date: 

 

 

 

 

Outcomes: 

• Get to know the group 
• Communicate information and ideas clearly 
• Write a leaflet that is well structured and containing the right details 
• Use persuasive and descriptive language 
• Use reference materials for research and support 
• Set an ILP target for yourself 
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Task one: 

Discussion: turn to the person next to you and introduce yourself. Now find out: 

• Why they have joined this group. 
• Details of any group or online group they or their family belong 

to/hobbies they do. 
• What the group/hobby is for and why they joined it/ do it. 

 

• Now introduce your partner to the group, explaining a little about their 
group or hobby. 

• Finally, make a list of words that describe how people might feel when 
they join a new group. Share them with the   group. 
 

 
Task two: 

• In pairs, explore the details of local groups that you have been given. 

• Discuss with your partner: what are the benefits and challenges of joining 
a group? 

• What do people need to know in order to join a group? Share your ideas 
with the group and make notes-you will need these later. 
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Task three: 

 

• Plan and design a leaflet promoting a local group you are interested in. 

• It can be handwritten or word processed.  

Before you begin, make notes on: 

1. The purpose of the leaflet 

2. The audience of the leaflet 

3. The type of language you will need to use 

4. The layout of the leaflet 

Submit your leaflet for marking on............................................................................. 

 

Task four: 

Read the review given to you, using skimming and scanning reading techniques. Answer 
these questions: 

• What is the review about? 

 

• What happened? 

 

• Who is involved? 

 

Now read the review in detail. 

1. Highlight any descriptive language you can find. 

2. Are there any other language techniques used? 

3. Is the review effective? Do you get a real sense of the how the writer feels? 
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Task five: 

 

Imagine you have attended the first session at one of the groups we researched/ your 
new club. Write a review of your experience. Your review should: 

• Explain why you decided to try this activity/group. 
• Describe what you enjoyed/didn't enjoy. 
• Explain how you feel now and if you would go back. 
• Give your review a score out of five and use adjectives and adverbs to help the 

reader understand how you feel. 
• You should write 150-200 words and check from spelling, punctuation and 

grammar. 

Submit your review for marking by .................................................................... 

 

Final tasks: 

“The best way to sound like you know 
what you're talking about is to know 
what you're talking about.” 

- Harvey Mackay 

• Begin to prepare a 5-10 minute presentation on the group you have chosen. You 
will need this in week 8. 

• Review this project: 

1. What have you learnt? 
 
2. What did you enjoy about doing the project? 
 
3. What would you change about it? 
 
4. Write one target for your ILP. Explain what you need to do more work on, now that 

you have finished the project. 
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