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Learner case studies 

Learner A  

Learner A was referred by the local job centre to an employability course which, if completed 
successfully, would result in her being guaranteed an interview for a role working for a large high 
street retailer. 

Prior to the commencement of the course, the learner attended an awareness session in which 
she completed an initial assessment. The results of this suggested she would have no difficulty 
completing the written work required on the course. However, it soon became evident in the early 
stages of the course that the learner was falling behind with the written work but was performing 
very well in other areas of the required work. During a break period, a tutor spoke to the learner 
and casually enquired about how she was finding the course and, because of the positive rapport 
that had quickly built between tutor and learner, the learner admitted that she had always 
struggled with maths and English, and she felt that as a result of this she would never be 
successful, and should leave the course immediately. The learner went on to explain she felt that 
she would never be able to find employment because of her low skills and disclosed  how these 
feelings also impacted on all areas of her life and resulted in her having low self-esteem (EPG 7). 

The tutor quickly highlighted the positives she had already seen in the learner, for example how 
she had already displayed good verbal communication skills and how approachable she was.  The 
tutor emphasised that these were  attributes a retailer would value highly (EPG 5). At this point the 
tutor and learner revisited the learners initial comments/attribute ratings made in her ILP and 
began discussing if these were reasonable in view of their recent discussion. It soon became 
evident to the learner that, in many aspects, she was being too harsh on herself .  After further 
discussions and encouragement, learner A decided that she would continue with the course, but 
would accept additional support with her written work. They agreed that this support would be 
offered to the rest of the group so she wouldn’t feel that her lack of skills were being highlighted. 

The learner continued and made very good progress until a team building exercise completed at 
the half way point of the course. This was attended by the prospective employer and involved all 
learners taking part in a presentation but. Unfortunately, when it came to learner A’s turn to speak 
it was obvious she was nervous and as a result performed poorly. After the presentation the 
learner was visibly upset and approached the tutor with questions about whether it was worthwhile 
continuing on the course. Once more they both revisited the learners comments made in the ILP 
and again these helped her recognise that this was a “blip” (EPG 3) and the tutor would provide 
her with effective strategies to overcome a similar situation in the future.  The fact that these had 
been previously discussed, agreed upon and recorded helped the learner overcome her lack of 
confidence at this point in the course. 

At the end of the course the learner was successful in her interview with the employer, gaining a 
work experience placement and went on to work on a part time basis for the employer. After the 
interview, the employer commented about the change that was evident in the learner between the 
presentation they had previously observed and the interview they carried out with her. 
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Learner B  

Learner B was born and brought up in Poland. English is her second language. Learner B had 
been referred by the local job centre to an employability course with the aim of improving her 
prospects of finding sustainable employment.  At the end this employability programme learners 
were guaranteed a period of work experience and a job interview with a national hotel chain. 

Having completed the initial assessment prior to starting the course, it was obvious this person 
was intelligent and appeared professional and highly confident. However, once the course had 
started it soon became evident to tutors that, despite outward appearances, the person suffered 
from a lack of self confidence and this was reflected in the content of her CV and completed job 
applications. This was a surprise to tutors, especially in view of the previous work experience 
noted in her ILP, but when they began to provide the learner with feedback/discussion she was 
unwilling to acknowledge her past (EPG11). It was clear that, despite appearances, this learner 
had deep-rooted issues with self esteem. 

As the course progressed, Learner B became more open with the tutors and explained that she 
had left Poland to get away from an aggressive partner and was fearful that he would come to the 
UK looking for her. The learner also explained that she was conscious she was not British and felt 
“different” to other learners in many ways. It was necessary, therefore, for the tutors to allay the 
learner’s fears that her contact details would in some way be made public. This was readily 
accepted by the learner, meaning that she quickly recognised the need to improve upon the 
content of her existing CV, and this she did with a little assistance from the tutor.  

Despite the progress Learner B was making, she still felt “different” to the others and this was 
evident when she completed a mock interview. She was unable to highlight the many skills and 
attributes she had gained whilst working in Poland. To help the learner overcome this issue, it was 
decided that the tutor would concentrate on interview skills and techniques for the remainder of the 
course (EPG6) and after completing additional mock interviews, the learner used her ILP to detail 
her learning and specifically her feelings towards the interview process. Having these details 
recorded in writing proved to be a turning point for this learner. The process proved so successful 
that the learner used the ILP as a prompt (EPG 8 & 11) during her interview with the employer.  To 
her huge satisfaction she was successful in gaining a housekeeping role at a local hotel.  

Subsequently Learner B has applied for, and been successful in a further post with the same 
organisation and is now in a supervisory position. 
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Learner C  

Learner C, who has dyslexia, is a time-served painter and decorator.  He had previously worked 
for many years carrying out contracts for private customers and businesses. However, after being 
made redundant, he was offered a job on a construction site.  As a requirement of this role his 
prospective employer told him that he must complete both a health & safety and a CSCS Card 
qualification. He was desperate to gain these qualifications and get back into work as he felt 
profoundly ashamed of being unemployed.  

Learner C was referred to a number of providers in an attempt to gain the above qualifications but, 
in every instance was unsuccessful.  He became increasingly angry, and de-motivated, and his 
self esteem was very low.  In Learner C’s view, no account was taken of his disability by the 
providers. He was beginning to lose hope of ever achieving the qualifications he needed, having 
failed them on three occasions. At this point a local job centre persuaded Learner C to have one 
last go at achieving the qualifications.   

The job centre set up a 1:1 interview with a specialist adult learning advisor in order to gain a 
better understanding of his special requirements, skills and circumstances. It was agreed between 
the advisor, the job centre and learner C that he should undertake a specialist employability 
course in which the health and safety and CSCS qualifications Learner C needed were embedded 
alongside a range of employability skills. During the meeting various adjustments were agreed 
with the learner to enable him to undertake all necessary learning.  These included providing 1:1 
support; ensuring vocational tutors were fully aware of the assistance he needed (EPG4) and the 
use alternative methods of collecting evidence, such as oral questioning.  This information was 
recorded in the ILP and provided the learner with the assurance that everyone who was involved 
in his learning would be made fully aware of his situation.  

Throughout the programme the learner played a full part in all aspects of the course, and many of 
the exercises were subtly adapted to ensure that Learner C was not disadvantaged. Assessment 
activities, for example, were carried out on a 1:1 basis (EPG9). This involved both the 
employability and construction tutors working together in order to gather the required evidence 
(EPG2). 

Learner C subsequently told tutors that having the support that he was going offered recorded in 
writing was a huge reassurance to him, and allowed him to believe that this time he might actually 
succeed in gaining the qualifications he needed to get back into work and support his family. 

Learner C was delighted to pass both qualifications very quickly. He was then able to move 
straight into the job he had been offered on the construction site. He was back into the world of 
work! 

 

 

 

 

 

 


