
Appendix 2: Learner Case Studies 
 

Student A 

GCSE Grade on Entry: 3 

Target Grade: 4 

Aspirational Target Grade: 5 

Main course curriculum area: IT 

Pre Project 

A started his college course 4 weeks later than other students. In class he was quiet and didn’t 

contribute to class discussion. He was a very reluctant reader and vocal about his complaints when 

asked to read a text; ‘You want me to read that?’, ‘Can you read it to us?’, ‘It’s easier if you read it. I 

can’t understand it if I read it.’. He was often concerned about whether there would be large texts to 

read in class, asking ‘Are we reading today?’ regularly at the beginning of lessons. 

Project 

The initial questionnaire showed A didn’t read outside of college and would rather watch Netflix/ play 

video games than read. He was proud of never reading a book, despite thinking that reading was 

good for you. Initially, when the project was shared with students, he displayed a lack of trust in the 

project: ‘Is this just some experiment?’. In initial discussions A remained quiet, he had little to offer 

discussion other than ‘I don’t know’ or ‘I agree with ___’ when prompted. It was decided A would be 

a good student to target with the selection of his own article to look at with the class. Despite 

believing it wouldn’t be used, A selected a text on cars. His text was used as the first student 

selection for the project. Once A realised this was a serious project, he began to buy in. He offered 

his opinions for the first time. After this, A began to join in with discussions without prompting. His 

confidence grew when discussing writers’ viewpoints. 

Post Project 

A’s confidence with tackling a non-fiction text increased. He was ‘less worried’ to be presented with 

a text to read in class. He was more engaged in class discussions. 

 

Student B 

GCSE Grade on Entry: 3 

Target Grade: 4  Aspirational Target Grade: 5 

Main course curriculum area: Heath and Social Care 

A relatively confident student who was able to share her opinions and perspective. She read 

occasionally but not often. She was honest and vocal e.g. ‘I get bored very easily and it (reading) 

makes my head hurt’ and ‘there are many more exciting things I want to do.’  She read on a Kindle 

as she found this easier but preferred to watch films as they were easier to understand than the 

written form e.g. ‘A lot of the words go over the top of my head.’ 

She struggled to focus for long periods of time and always struggled to read a full exam text in one 

sitting.  She regularly asked to leave the room to go to the toilet; this would often be used as an 



excuse for a 15-minute break. 

Project 

The initial questionnaire showed that B did read occasionally outside of college and particularly liked 

to read blogs about ‘true crime’.  B was a confident when sharing her own perspective and thoughts 

about ‘writer’s perspective.’ This had a positive impact on other, less engaged members of the 

group. Her choice of text to share with the group was powerful blog/social media post written by a 

mother about her daughter. B lead the post-reading discussion without prompting. When another 

student needed further clarification, B moved seats to be nearer and offered help and explanations.  

As the reading routine became established, B readily engaged in informal ‘chats’ about her reading 

habits. ‘You would be proud of me, Rowan, I actually bought a book!’ 

Post Project 

B is reading (and writing) with more confidence. She says ‘It helps me zone out and relax. I am also 

more interested to find out about other people and their lives.’ and ‘I can understand some of the 

words more and I don’t panic as much. I am still nervous but I think I will be able to write more 

myself more in the exam.’ 


